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•lull maay a gem of purest ray sere•e, 
'he dark uafathom'd caves of ocean bear; 
Full many a flower is born to blush unseen 
Amd waste its sweetness on the desert air." 
==-=-=--'--'~=-====--===-:======--=====-=== -- - --- - - --
THE PROBlEM 
How often the pupil is confronted with a piece of blank paper 
and the command, ~Write about something that interests you.• Us-
ually these •interests" have already been listed on the blackboard 
by the teacher, and the victim has only to select one among these 
overworked stand-bys: A Thrilling Adventure, My Hobby, An Embarr-
assing Moment, and so on ad nauseam. 
1 
In his Talks on Writing English, Arlo 1B'ates · states: 
Composition is the art by which ideas and meni~l 
impressions are conveyed in written language. 
Nothing could sound more simple; few things are 
more difficult of achievement. It is not hard to con-
vey ideas, but it is by no means easy to be sure tl~t 
they will arrive at their destination in good order. 
Impressions and ideas are delicate things, and are most 
liable to be injured in the passage. 
Since written communication is one of the mechanisms by which 
people relate themselves to each other, it is ·imperative tha1i an 
attempt ·be made to perfect its use. The concern of the schools 
should not be merely with the niceties of the mechanics mentj_oned 
above; but with the cause of the breakdown and failures in written 
composition. The training of a few writers in a class is not enough. 
The concern must be with the group relations. 
1 ' I Arlo Bates. Talks on Writing English. Houghton Mifflan Co., 
Boston, N.Y., Chicago, The Riverside Press, Cambridge, 1896. p.5. 
1. 
+ (;Cl 
In traditional and all to frequently typical line of procedure 
in the teaching of written composition, the teacher works mainly for 
correctness of form, or for unity, or for coherence. These JMdmnics 
can not be neglected, but should be subordinate to interest i.n ideas. 
1 
Stillman stated: 
T.eaching must extend beyond the fundaJMntals Emd 
must serve to induce the pupils to think. In order to 
teach the pupils how to think, the teacher must pre>-
vide them with the tools of thinking in the form oj~ 
habits, in regard to beginning new assignments, in dis-
cerning the relative importance of items and the cem-
tral ideas of paragraphs, and in gathering and or~Ln­
izing material for evaluation in verbal or written lan-
guage. In so far as we develop this power of organ:Lzing 
knowledge, we are developing the power to think. Think-
ing is simply the capacity or ability, first, to got 
hold of a suggestion, idea, or meaning, and then tc' ex-
amine whether it should be accepted. More briefly, 
thinking consists in finding and testing meanings. To 
think is to reorganize, reinterpret, or reconstruc1~. 
Since this is the essential feature of learning, iit; 
follows that the cultivation of thinking is the coJre 
of the educative process. 
2 
Lucia B • .Mirrieless, author of a textbook on the teach:tng of 
English, Teaching Composition and Literature, wrote: 
1 
You have pupils with ideas, with words, with :some 
rudimentary conception of combining the two in the writ· 
ten page. But their ideas become entangled in the diffi-
culties of written expression. Your business is to nour-
ieh, fertilize, water, transplant, these immature ideas 
while at the same time you pull out, one by one, the en-
tangling weeds. · 
Bessie w. Stillman. Training Children to Study. D. c. Heath Co., 
Boston, 1939. P• 10. 
2 
Lucia B. Mirrieless. Teaching Composition and Literat~. 
Harcourt, Brace and Company, New York, 1948. P• 59. 
2.. 
==========~==-====-:=-==~===== 
It is with this specific phase of the problem, the nourishing, 
fertilizing, watering and transplanting of immature ideas by devel• 
oping a series of exercises in elaborati~e thinking for imprc~ing 
the content of written composition that this paper is concerned. 
The writer recognizes the indispensibility of mastery of lan~~ge 
as the basic instrument of all thought and communication, and. shall 
endeavor in this paper to build exercises in narration, biogt•apby, 
and description of people which will extend the opportunity ctf 
eighth grade pupils to grapple with the actual expression of ideas 
in relation to the exercises mentioned above. 
Healthy, thoughtf'ul, sane and happy persons do not result from 
the dulling of susceptibility to life. The person who can avoid the 
building up of inhibitions in the student of creative expresnion 
and can release the pupil's imagination, thought, and feeling, who 
can remove mental blocks, and who can recognize, be tolerant of, 
and encourage originality has come a long way toward fitting him-
self for the teaching of English composition. 
1 
Dimnet states: 
1 
.It is to those moments that such of us whose ,ro-
eation turns out to be literary look back with despair, 
wondering what brought a crop of platitudes where dis-
tinction used to spring naturally. 
Ernest Dimnet. The Art of Thinking. New York: Simon an1i 
Schuster, 1929, PP• 32-33. 
3. 
========~==~=====================-=-=-===-============================~~====~ 
I! 
It is every teacher's job to help pupils keep alert their senses, 
their feeling, their thought, their awareness of life. He ·must also 
help pupils to see life in terms of expression. Commercial writers, 
trade writers can perhaps be made by instruction as a mechanic, chem-
ist, or druggist can be made, but creative writers can not. The wise 
teacher recognizes that he is not attempting to teach expressi.on of 
il thought for the purpose of naking writers; they make themselves with 
il 
the aid of experience. 
1 
The following statement by Charlotte c. Whittaker adopts: the 
same point of view: 
Before a writer can write with any effectivene~1s, 
he must be helped in the process of creation. He mru1t 
be shown, not told, how to describe what he sees, hears, 
and feels. Only the keenly perceptive person learns the 
trick from reading. 
Elaborative thinking has long been recognized as one of t;he ob• 
jeetives of educational instruction, but not enough has been done 
to lead the pupil to develop his elaborative and associative powers. 
The writer has found that very little has been done in this f~Leld 
of elaborative thinking in composition planning for students nt any 
grade level. 
1 
Charlotte c. Whittaker. llThe Shared Contemporary Experi1:tnce 
As A Basis for Freshman Composition•, The English Journal, 35121, 
January, 1946. 
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Ai need for elaborative thinking is emphasized by Dimnet when 
he states: 
1 
Were it even without the comparatively frequent 
recurrence of exalted moments breaking our routine, 
we eould, all of us, be conscious of what is going on 
in the thinkerfs mind by recalling our childhood. All 
children un:ler nine or ten years of age are poets and 
philosophers. They pretend to live with the rest of us, 
and the rest of us imagine that we · influence them s•> 
that their lives are only a reflection of our own. But, 
as a matter of fact, they are as · self-contained as eats 
and as conti nuously attentive to the magical charm of 
what they see inwardly. Their mental wealth is extra-
ordinary; only the greatest artists or poets, whose 
resemblance to children is a. banal certainty, can g:lve 
us some idea. of it. A golden-haired little fellow play-
ing with his blocks in the garden may be conscious all 
the time of the sunset while pretending not to look at 
it. MCome along!~ the nurse said to Felicite de 1a 
Mennais, eight years old, llyou have looked long enough 
at those waves and everybody is going away." The am1wer: 
nils regardent ee que je regarde, rna.is ils ne voient pas 
ee que je vois,u* was no brag, but merely a plea. to stay 
on. 
A:ll school-boys, writing an essay for their teacher, 
are visited by thoughts which they realize would be what 
is called literature, but they do not dare to write them I 
do1m, and ill treated inspiration, in its turn, doe;3 not 
dare to return. 
Ernest Dimnet, op. cit., PP• J2wJJ. 
*ttiDley watch what I am watching, but they do not see what I see."' 
/ 
5. 
6. 
========~============~==============================~=-=-=~,==========~======~ 
CHAPI'ER II · 
REVIEW OF RESEARCH 
~ review of the literature and previous research reveals: that the 
higher mental processes have an important part i~ the trainintg and ed-
ueation of youth. Elaborative thinking is recognized as one ctf the educa .. 
tional processes, but very little bas been done to instruct t;he pupil 
in ways which would develop his discriminatory powers. Much ctf the 
research done for the advanced pupil is nevertheless applicable to 
the younger child. 
Statement of the yroble~ ~his study will consider the impliea• 
tion of elaborative and associative thinking in improving ther content 
of written composition, with particular reference to its use in nar-
ration, description, and biography; and to suggest some techzLiques 
and devices for developing and improving these skills. 
The method approaches the problem b,y emphasizing the thc~t 
content and not the form of the composition b,y developing a fleries of 
exercises in composition planning that serve to utilize: 
I. Higher Mental Processes: 
k. Organization of Ideas 
1. Select items pertinent to the topic 
2. Classify and arrange 
.3. Find major and minor points 
4. Outline 
5. Collect pictures, articles, clippings, books, etc. 
to illustrate topic 
"-'-='=== ===c..====--~··=··=-'-"'·.:c...· .==..=..c=-=·=-·=--- - - - - - - . - - . 
6. Plan written compositions in narration, description; 
and biography. 
~ Supplementation and Use of Ideas 
1. Find examples of applications 
2. Suggest plans for activities related to topic 
3. Show relationships 
4. &pply knowledge or principles to new situations 
5. Draw conclusions or inference from data supplies 
in tests, maps, charts, diagrams, or table::1 
6. Make generalizations 
7. Make comparisons 
8. Find differences or similarities 
9. Create or invent new combinations of ideas 
lben one considers hasty, ill-planned assignments by thel teachers, 
pre-occupation of both teachers and pupils with matters of form rather 
than worth-while content, is it any wonder that the hours of teaching-
time spent can not be justified in terms of pupil's progresso 
A, ne ed for training in elaborative and associative thinking is 
1 
emphasized by Hughes Mearns when he states: 
1 
Better thinking, truer feeling, those are the exercises 
that count, not better sentence structure alone, 0:1~ princi• 
ples of design alone. 
Hughes Mearns. The Creatiye Adult. Doubleday, Doran & Company, 
Inc. New York. 1940. P• 166. 
7. 
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It seemed important to discover some of the meanings given 
by various authors to the terms used in describing the higher 
mental processes. There were slight differences in the interpre-
tation of some of the terms. 
1 
Starch in interpreting reasoning as ~constructive, reflective, 
elaborative, purposive, real, great, clear, straight, good scienti• 
fie thinkin~ includes the integration of ideas and imagery of 
thought processes, in which will be found relevancy of materials 
and direction toward a purpose or goal. 
Is there any teacher of composition who is not distressingly 
acquainted with some very nice little boy or girl, who writes with 
precise correctness, but says nothing? 
2 
Nurnberg eta ted: 
1 
Too often we assume that young minds are teaming 
with ideas that they are eager to write. We do not 
even bother to say, •Get on your mark. Get set. Go.8 
We present them with a list of topics and say aGo.~ 
And then we expect the young ideas to shoot. For young 
ideas to shoot, ground has to be plowed up. Seeds have 
to be planted. The sun must shine. 
Daniel Starch, Hazel Stanton and Wilhelmine Koerth, Controlling 
Hunan Behavior, New York: The llacllillan Company, 1938. p. 117. 
2 
Maxwell Nurnberg; •Improving High-School Composition,~ 
'Dhe English Journal, 36:244, Ua.y, 1947. 
~- ---=-----=-=-=-:;:;-=11==-=--=-=-=-"-·~-=-=--=·= "--'=----"-'== ··=·=cc- - - ~-··· J 
8. 
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~he importance of reasoning and thinking in the school program 
1 
is well stated by Anderson as follows: 
~achers who wish to help pupils develop skill 
in critical thinking must determine the specific 
skills which are part of this general skill, must 
provide practice situations in class for developing 
these skills, must help students use these skills 
in life-like situations outside the classroom, and 
must seek evidence as to the extent to which these 
new abilities have been mastered and are being 
practiced by the pupils, 
2 
Glenn suggests four ways in which English materials may 
be used in teaching clear thinking; each of these methods has 
inherent elements of the associative process, The first of these 
is constant exercises in semantics, the meaning of words, which 
gives the student not only a greater reading and speaking effi• 
ciency, but also a clearer and more accurate faculty for think-
ing and putting his ideas into action. The second method is em-
phasis and drill upon accuracy and clearness in grammatical con-
structions and punctuation to improve and teach the thought 
processes. 
1 
Howard R, Anderson, Editor, Teaching Critical Thinking in 
the Social Studies, National Council for the Social Studies, 
Thirteenth Yearbook, Washington, D,C,, 1942, Introductions, p, vii, 
2 
T:,H,Glenn, •Clear Thinking Through English Teaching, • 
California Journal of Secondary Education. ll:60-61, January, 1936, 
I 
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9. 
1 
Driggs states: !lA live vocabulary is one that is electric in 
its response to the call of thought. 1It is not a mob of words, 
but an a~.t It may be commanded; it is made up of choice expres-
sions, both alive and alert, to spring to the firing line of lan-
guage whenever need demands.• 
Coming into the mind through all the senses and stimulating 
the child are impressions and perceptions, resulting in emotions, 
ideas and imaginings. They come through hundreds of avenues of 
receptivity. Unfortunately, day by day, avenue af'ter avenue is 
blocked or closed up qy what adults say and do and advise and 
hammer into the child1s consciousness. 
2 
Craig infers that in thinking, information is analyzed and 
thus studied as to relationships rather than merely accepted at 
its face value. He states it thus: •Thinking is the developing of 
a questioning attitude toward experience, and recognition of relia-
ble data."' 
1 
H.W,.Driggs. "Veneer in Vocabulary Training• English Journal, 
27:743, November, 1938. 
2 
Gerald s. Craig, Science for the Elementary School Teacher, 
Boston: Ginn and Company, 1940. P• 31. 
10. 
1 
Symond t finds that very little is being done to "'cultivate 
the power of thought." He feels that much of •the energies of the 
schools are devoted to memorization and drill"' and that teachers 
are more interested in correct responses than in the method used 
to obtain them. He declares that a child often learns to think 
through the mistakes he my make in the solving of a problem, 
Repeatedly, we have been tolds a person does not learn some .. 
thing unless it has meaning for him; we must begin where a person 
is ••••• both intellectually and emotionally, a child must have a 
chance to succeed, Expecting all to do the same thing destroys 
initiative. Yet, seldom have we translated those theories into 
practice in the English classroom. 
2 
Dora V. Smith after making a survey of English composition 
classes in both junior and senior high schools said: 
1 
For days at a time one my accompany a principal 
from composition class to composition class in his 
building only to discover that each in its turn is 
•having grammar• or •do~ punctuation exercises 
toda~ ••••• whatever the cause, one is compelled to 
admit that the opportunity for expression of ideas 
in composition classes today is decidedly limited, 
Percival II, Symond, Education and the Psychology of Learning, 
New Yorks llcGraw .. Hill Book Company, Inc,, 1936. P• 3. 
2 
Dora V. Smith, "'Instruction in English,lti Bulletin Number 17, 
National Survey of Education, Monograph Number 20, United States 
Printing Office, Washington, D.c., 1933, p. 23. 
----------·- --. 
11. 
1 
!be :&ducational Policies Commission found that a few teachers 
in a few schools are making an endeavor to develop materials and 
methods which will guide pupils to think critically but that on 
the whole the schools are not making any attempt to direct the 
learning process toward this goal. 
1lhinking has been emphasized as the behavior of the whole 
person in which emotional and intellectual factors are fused. 
How, then, can the English teacher contribute to the progressive 
development of wholesome bqys and girls who can function intelli• 
gently in the world of today and tomorrow? How shall the teacher 
proceed if she is to undertake teaehing organization of thought? 
2 
In answer to the above question Lucia B. Mirrielees cites: 
1 
Because the topic is a fundamental one, teachers 
generally admit its importance; but because the topic 
is intangible, difficult, and easily obscured in spe-
cific themes by subject matter, illustrations, and 
odd quirks of style, a pupil's organization of thought 
is often neglected. Often the theme or talk is criti-
cized adversely for its external blemishes, while no 
mention is made of its fundamental deformity in thought 
or faulty articulation of parts. 
Educational Policies Commission. •The Purposes of Education 
in American Democracy.• National Education Association, 
Washington, D.c., 1938. 
2 
Lucia B. Mirrielees, op. eit., P• 188. 
- ·---· - --- -- ----
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1 
Mary E • Bowers wrote 1 
All normal children can write experiences which 
are meaningful to him and have stirred deep feelings 
in him when free to write about things within his own 
experience. 
How can a teacher know when an idea is struggling 
for expression bothering about spelling, hindering the 
now of his thought. Correct spelling, punctuation, 
language usage, and form come atter the creative urge 
has spent itself. Don't hold child to adult standards. 
The sharing of experiences, ideas and thought 
which group writing always brings creates interest in 
individual writing. Children are reminded of experiences 
which they have had, or of ideas they would like to 
express. 
•It is not by exercises in clarity of expression that young 
boys and girls are to be taught to use language as a means for 
improving relationships but by learning to recognize in language 
an intimate relationship with the varied experiences of life. If 
relationships are to be improved, language must not only be used 
with clarity and accuracy but with responsibility and with a full 
understanding of its emotional components. It is undoubtedly true 
that language more often distorts than describes an experience as 
it is. Thus, it is in the group that language is to be studied in 
its relationships to the complete facts and experiences that it 
must serve to describe and in the group that conditioning for re-
2 
sponsible use of language must take place.tt 
1 
Mary E • Bowers • "Guiding Experiences in Free Writing", 
Elementary English Review, 22sl78, May, 1945. 
2 
"Speech Education for All American Youth", The Bulletin of 
the National Association of Secondary School Principals, 32s32 
No. 151. 
i 
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1 
Hatfield said that since '~Every student is a bundle of inter-
ests and enthusiasms, moving daily through a world of infinitely 
varied stimuli to all his senses,,.,,these sensory experiences are 
his materials, the things he should talk and write about,,,,, 
The degree to which people react keenly and adequately to stimuli 
depends in part upon their inherent sensory equipment, But it 
depends also, on their own reactions, Such an interest can be 
aroused by a variety of teaching devices,• 
The English teacher should acquaint a student with his envir-
onment, find new interests as well as expand existing ones, en-
large the student1 s cultural background, draw upon his knowledge, 
skills, beliefs, and emotions, and place less emphasis on mere 
form and mechanics of expression, 
In lecture, discussion, radio or talking pictures the very act 
of learning rests on the ability to listen intently, absorb accurate-
ly, and recall what is carried by the medium of sound, 
2 
Hughes Mearns states: 
1 
Principles of opening up right communication with any 
age group: silence and listening, mainly; a total absence 
of cross-examination, accusation or belittling; a ready wel-
come for anything however trivial, absurd or even gross, 
After rapport has been securely established we may add the 
cautious use of approvals, the search for excellences, and, 
later, the strengthening of the individual spirit by proof 
of individual power, 
W, Wilbur Hatfield and others, An Experience Currieulum in 
English, A report of the Curriculum Commission of the N.C.T.E. , 
D. Appleton-Century Company, New York, 1935, p, 112-113, 
2 
Hughes Mearns, op, cit, PP• 2-3. 
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Major difficulties facing the teacher of written composition 
are: where to turn to obtain these materials for developing obser• 
vation and interpretation of life, how to supply experience. 
1 
Smith states: 
In the middle and upper grades pupils begin to 
make longer individual reports. They learn to combine 
ideas from several sources and to clarifY main and 
subordinate headings in the outline. Textbooks seldom 
give concrete help with the problem, which is a very 
real one in the ~ddle, and upper years. The following 
outline by an eighth grade girl shows the complexity 
of the problem. The figures in parentheses after each 
item indieate from which of the three sources in her 
bibliography she found the material. 
BOOKMOBILES: LIBRARIES ON WHEELS 
I. What bookmobiles are 
A. Traveling libraries taking books to readers in far-off 
places (1,2,.3) 
B. Trucks fitted up with bookcases and library counters (1,2) 
1. Sides lift up to display books (1,2) 
2. Back lifts up and case revolves (2) 
II. Where bookmobiles go 
A. Some states that have them 
1. Vermont (112,.3) 2. Louisiana ~1,2,.3) 
.3. California (.3) 
4. Texas (1) 
B. Places used for stops 
1. C.ountry stores and restaurants (1) 
1 
2. County libraries (2) 
.3. Farmhouses (1,2,) 
4. Schools (1,2) 
5. Churches (1) 
Dora V. Smith. •Growth In Language Power As Related To Child 
Development"', Teaching Language in the Elementary School, Forty-
Third Yearbook, XLIII, Part II, The Department of Education, The 
University of Chicago, Chicago, Illinois, 1944. PP• 62-6.3. 
15. 
--------- -··------ -=-=--'--'-·=·--=-·=·=-- =-=·-=--=- ---- -------:--·-=----........:...::. ·.:-.::: -'-· ~ 
II . 16. 
------· ---- --~- ------ ·===::l:!======-
III. Kind of service bookmobiles give 
k.,. Help with school work 
1. Nature study (2) 
2. Unit on Scandinavia (3) 
3. Choral Speaking (2) 
B. Suggested children 1 s reading 
1. Story-telling in schools (1) 
2. Three children on donkey, bareback (1) 
3. California children--11 to 42 books each per year (3) 
c. Suggesting reading for older men and women who have never 
had books 
1. Grandfather reads ~Huck Finn° (1) 
2. Women want love stories (3) 
3. Men want Westerns and ~stery stories (3) 
D. Help with earning and working 
1. Scientific farming (1) 
2. Learning to tan hides (3) 
3. Remaking tarm for tung oil (1) 
4. Repairing furniture (3) 
5. Studying for citizenship (1) 
IV. A-mount of service bookmobiles give 
A,. Vermont: 150 schools and 52 libraries every eight weeks (2) 
R. ~exas: Bookmobile makes 8 routes every 2 weeks---600 books 
a day (1), 
v·. Frontiers of the future 
A,. Many counties are without library service 
1. Thirty-nine million people have no library service (3) 
2. Only 400 out of 3,000 counties have traveling 
libraries. (.3) 
B. All need more money 
1. Library funds are always cut in depression(l) 
2. Library funds are taken for relief-·ftYou Can't 
Eat Books• (1) 
c·. All need more books 
1. Woman waits two years for •Gone With the Windlt (1) I 
2. Wonan dies without last two pages of torn book (1) i 
BIBLIOGRAPHY li 
l.Edghill, Elizabeth. •You Can•t Eat Books,• Saturday Evening II, 
~' 212:16, March 2.3, 1940. 
2. Beust, Nora. 0The Bookmobile,• School Life, 2.3:.351-.353, 
June, 1938 • 
.3. Rural Library Service, PP• 7-15. United States Department of 
Agriculture, Farmer1 s Bulletin. No. 1847, February, 1940. Washington: 
Government Printing Office, 1940. 
Dora v. Smith, op. cit. P• 63. 
Three types of learning experiences are illustrated in the 
exercises built b,y the writer on elaborative thinking in composi-
tion planningJ (1) writing activities.-learning to express ideas; 
(2) organizing activities--learning to outline; and (3) research 
activitiesM-learning to use library facilities to prepare written _. 
compositions, also radio, and television. 
Films, radio, recordings, television, magazine articles and 
pictures, general reading and discussion are employed in these 
exercises in order to refresh the pupil's minds with necessary de-
tails. The writer of this paper has found considerable value in the 
resultant composition writing. Breadth of regional concept replaces 
narrow provincialism. Sensing the wealth of activities and enter-
prises, the more imaginative pupils proceed to develop situations 
and settings of peoples and original plots. The scientist at work 
in his laboratory, the composer writing his music, can be projected 
in the pupilfs writing with a much greater sense of reality after 
the pupils have viewed a biographical film. 
Illustrations of the intricacies of outline construction are 
given following a series of specific questions and general discuss-
ion. Effective results have been obtained by group participation, 
and by placing model skeleton outlines upon the board. 
Emphasis is also placed on development of vocabulary in all of 
these exercises. Attention is given to selecting words that are 
descriptive of characters, plots and emotions in narration, biog-
17. 
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rap~, and description of people. 
1 
Durrell and Sullivan refer to two types of vocabularies which 
ever,yone possesses as "vocabularies involving the intake of ideas 
and vocabularies concerned with the output of ideas. The vocabu-
laries for taking the ideas are those of reading and hearing while 
the output of ideas is cared for by the vocabularies of speaking 
and writing.• 
The symbol selection in which a speaker or writer 
must engage is a very different task from that involved 
in the development of a reading vocabulary. In language, 
one must learn spoken and written symbols and must se-
lect from among the thousands at his disposal the one 
which will best present his meaning to a given listener 
or reader. The difference between the vocabulary problem 
in language and that in reading means that the former 
cannot be solved by any amount of development of 
•reading' vocabulary. 
2 
Webster and Smith said that one of the weaknesses in child-
ren•s compositions was the general lack of words. They also be-
lieved that the quality of vividness came not from the use of un-
usual words, but from the selection of well chosen ones. 
1 
Donald Durrell and Helen Sullivan. •vocabulary Instruction in 
the Intermediate Grades.• Elementary English Review. 15sl39, April, 
1938. 
2 
E. H. Webster and D. V. Smith. Teaching English in the Junior 
High School. New York: The World Book Company. 1927. P• 65. 
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The writer believes that elaborative thinking in letter-writing 
could be developed through structural power. Teacher and pupils 
planning together, a letter writing unit on the friendly letter 
could be developed by the group. 
STEP I 
Motivate the letter writing unit qy a well-written, well-organ-
ized letter which the teacher has planned and written herself (pre-
tending it is from her dearest friend in a distant state or country). 
She could write it with the purpose of entertaining her class as 
well as herself developing it so that the following questions could 
be asked and discussed after she s enthusia~tically read the letter 
to the class. ) 
1. Do you think my friend planned this letter before writing it? 
Why? 
2. Where did she wr:l.te. from? How do you know? 
3. What do you think of her greeting? Her closing? 
4. Do you think she rambled in her letter? Why, or why not? 
5. What do you think about her beginning sentence? 
6. What gripped your attention while I read the letter? 
7. Do you think my friend recounted her experiences well? Why? 
8. Could you see, hear, touch, taste and smell all the things 
that she mentioned? 
~ ~l~~-----· ----- -=-~:.-·.·- ===-=·- ·-· - - ---
19. 
-- ---- --
-
Follow this question period with a discussion similar to the 
following: 
The friendly letter is a form of self-expression which you 
should cultivate. In this type may be included the letters which 
you write to your parents, sisters, and brothers, friends, aunts, 
uncles, neighbors, etc. Letters to friends and family may be only 
a line or two, may run to the length of a newspaper column, or may 
be any length between. 
To write a letter well, you must have a definite plan just 
as we decided that my friend had. You must remember that the body 
of a letter is just like any other theme or composition. In 
addition, a letter has a few other parts which are important in 
their way so don't forget the heading, a greeting or salutation, 
a complimentary closing, aiid a signature. 
Do not ramble in your letter anymore than you would in a regu .. 
lar composition. Begin with a vivid sentence. Begin with something 
unexpected. Everything that has had interest for you will have a 
similar interest for friend or family. Think of what has gripped 
your attention; before the time for writing arrives, mull over what 
you will include. Try to make the person to whom you write live 
through the experiences which you are recounting; make him see, 
hear, touch, taste, and smell the entire experience. 
20. 
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STEP II 
We read and discussed my friend's letter yesterday. Let us plan 
to spend some time in writing similar friendly letters to friends of 
our own. I 111 ask you a question and you give me as many answers as 
you can think of. I'll write them as quickly as you give them to me 
on the blackboard. {Aim to get at Jleast one response from every 
child in the class). 
I. Name some relatives that we could write to. 
A. Family relations 
1. mother 
2. father 
3. sister 
4. brother 
5. wife 
B. Friends 
1. intimate friends 
a. chum 
b. pal 
c. girl-friend 
2. business friend 
3. professional friend 
4. religious friend 
6. husband 
7. niece 
8. ·nephew 
9. aunts 
10. uncles 
d. boy-friend 
e. sweetheart 
f. classmate 
1. priest 2. minister 
II. Who could the writer of the letter be? 
JL. Student 
1. grammar school 
2. high school 
3. college 
B. A service ne.n 
1. soldier 
4. junior college 
5. private acade~ 
6. a foreign student 
3. marine 
2. sailor 4. coastguardsman 
5. air corp, etc. 
G. K service woman 
1. nurse 3. wave 
2. wac 4. wam 
5. spar 
21. 
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STEP II 
(CONT.) 
D. A professional man or woman 
1. doctor 
2. lawyer 
3. journalist 
4. teacher 
5. author 
6. author 
7. artist 
8. musician 
E. A government official 
1. senator 
2. representative 
3. cabinet member 
4. diplomat 
F. A religious person 
1. cardinal 
2. bishop 
3. priest 
4. minister . 
5. rabbi 
We could go on listing writers and recipients of friendly 
letters for days. Tomorrow I am going to give you this whole list 
on a mimeographed sheet. I would like to have you begin thinking 
about whether you would like to join a group in which you would 
write as a student, a service man, a service woman, a professional 
man, or woman, a government official, or a religious person. Also 
try to decide upon some person ( a friend) with whom you would like · 
to correspond. 
22. 
STEP III 
Distribute mimeographed copies of Step II to the class. 
Directionss Study the mimeographed sheet. Decide upon a person 
or persons to whom you wish to write. Decide from the list the per~ 
son who is going to write. Using either sentences or phrases fill 
in the outline below. 
I. 
A. 
1. -----------------------------------------------
II. --------------------------------------------------------
1. -----------------------------------------------
Following the outline above write two beginning paragraphs _ 
for your letter. Remember that the body of your letter is just 
like any other theme or composition. Begin your letter with 
something unexpected. Remember that everything that has had inter-
est for you will have a similar interest for your friend or family. 
How many have decided to be students? 
You people join the student group. 
How many have decided to write as service men? 
You people join the service men group. 
How many have decided to write as service women? 
You people join the service women group. 
How many have decided to be a professional man or woman ? 
You people join the professional group, etc. 
Sometime before tomorrow's class think about the place from 
wl4ch you would like to write this letter. Also think about some 
of the feelings which you would like to have your reader experience. 
23. 
STEP IV 
Let us list some of the places from where you would like to 
write these letters. (Any reasonable answer is acceptable.) Try to 
get all to contribute. 
III. The letter is to be written from 
A .• Far flung fields of battle 
1. Europe 3. Central Pacific 
2. South Pacific 4. Asia 
5. Russia, etc. 
JBl. While on a traveling tour -
1. Europe 3. Alaska 
2. Asia 4. South America 
5. Western United States, etc. 
C. While away at some distant college or institution for study 
(List several) 
D. While on vacation 
(List any spot they give}(mountains, seashore, etc.} 
E. From a health resort 
(List several) 
F. While on a business, professional, government, religious 
tour 
(List several places in each instance) 
II. The letter is to be written in a mood 
A;. To conv~ any of the following feelings that I want my 
reader to experience. (Remember that friendly letters 
need not be pleasant all the time. For instance instead 
of always being cheerful, sometimes they can be gloomy) • 
Let us list as many of these feelings as possible. 
1. friendly or harsh 
2. imaginative or unimaginative 
3. enthusiastic or pretense 
4. courteous or discourteous 
5. pleasant or unpleasant 
6. witty or sharp 
7. chatty or curt 
s. kindly or selfish 
9. sympathetic or sarcastic 
10. sincere or sham 
ASSIGNMENT: Add at least five more moods to this list. 
24. 
STEP V 
Distribute mimeographed copies of Step IV to the class. 
Directions: Study the mimeographed sheet. Decide where you 
wish to write your letter from. Decide what tone or mood you wish 
your reader to experience. Using either sentences or phrases fill 
in the outline below. 
III. -----------------------------------------------
A• ------------------------------------------------
1. --------------------------------------------
IV. 
A. 
1. ----------------------------------------------
Following the outline above write two paragraphs for your letter. 
The following phrases, clauses and sentences may offer interesting 
~nd stimulating ideas for your original letteras 
1. Our evening chats touch upon an endless variety of topics, 
such as, world affairs, public affairs 
2. Delightful gossip, always amusing, not slanderous, mentioning 
everything, everybody with whom you have come in contact. 
3. Every day contains some happy experience, observation, or clever 
point of view worthy to be remembered and shared with you. 
4. Dwells on our own hobbies and fancies 
5. Witty, lively, thoroughly cheery! are the descriptions of 
our present environment. · 
6. It is wonderful to write like this. Now I can give my friends 
at home a gossippy account of all my movements with no thought of 
publication. 
25. 
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STEP VI 
Have class work with their chosen groups. 
Teacher says: When you write a friendly letter, you must reveal 
many experiences. Let us think about a list of experiences we could 
possibly write about. I 1 11 write them on the blackboard as you give 
them to me. 
Vf. What experiences do you wish to reveal? 
A,. Manner in which you are spending your time 
1. while on the road 
2. while on the ocean 
3. while on vacation 
4. while away at school 
5. while on vacation 
~. Descriptions of new friends encountered 
C. Descriptions of travels 
1. place's 5. eustoms 
2. climate 6. architecture 
3. people 7. art gallerys 
4. landscapes S. concert halls 
D. Types of daily duties in new position 
E. Types of daily duties at school or college 
F. Types of daily duties while in your country's service 
G. Interest in affairs or the community, the public, 
the world in general 
H. Reviews of latest books, works of art, news articles, etc. 
I. Contrasts between life in foreign countries visited and 
America 
Since writing a friendly letter is just like writing a composition 
the following list of words may help you recall some of the emotions 
which you have felt: 
Teacher writes on the board. (Class gives following feelings): 
1. Feeling of amusement, jollity, carelessness, relaxation, 
love, tenderness, fondness, affection 
Teacher asks for ~o~ to add to this list: 
1. feeling of ownership-----------------1. possession, protection 
' 2. reeling or elation-------------------2. superiority, pride 
3. reeling of distress------------------3. helplessness 
4. feeling or curiosity-----------------4. mystery, strangeness 
5. feeling or disgust-------------------5. loathing, repugnance 
ASSIGNMENT: Add at least five more feelings or emotions to this list. 
26. 
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STEP VII 
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Distribute mimeographed copies of Step VI to the class. 
Directions: Study the mi~ographed sheet. Decide what experience 
you wish to reveal. Decide what emotions you wish your reader to ex-
perience. Using either sentences or phrases fill in the outline below. 
v. ---------------------------------------------------------
1. 
VI. -------------------------------------------------
A. 
1. 
Following the outline above write a paragraph or more for your 
letter. 
The following phrases, clauses, and sentences offer interesting 
and stimulating ideas for your original letters: 
1. tha excitement, the suspense of the days and nights preceding 
the ev-acuation 
2. Being outnumbered ten to one 
.3. We are all well and alive at the moment. 
4. A man is valuable in this branch for what he knows. 
5. I anticipate the pleasure of those days not very far distant 
and feel a part of it at this moment. 
6. Discouragements are frequent, and occasionally severe and 
unusual. 
7. This letter shall deal with descriptions of~ travels, the 
adventures I have encountered, the people I have met, and the sights 
I have seen. 
/ 
STEP VIII 
Have the class work in chosen groups. 
Teacher says. When you write a friendly letter, you have had 
some urge or drive which compelled you to express yourself freely 
to your friends, relatives, etc. Let us list some reasons for writ-
ing letters. I'll write these reasons quickly on the blackboard as 
you give them to me. (Aim to have all contribute). 
W:I • Wby do we write letters? 
. v 
A,. To relieve loriliness 
1. while away from horne and friends 
2. while on business 
3. while away in the service of aoe~s country 
4. while on professional, recreational tours, etc. 
B. To delight in one f s achievement (not by bragging) 
1. at school 
2. in science 
3. in a~ of the professions, or crafts 
a. writing 
b. art, engineering, etc. 
c. To share adventures, travels, sights, etc. 
D. To give assurance of love, tenderness, fondness, 
affection, sympatQy, etc. to a loved one 
1. mother, father, sister, brother, son, daughter, etc. 
E. Friendly gossip (not malicious or slanderous gossip) 
1. neighbors and friends recently seen 
2. messages of good cheer and kindliness sent, etc. 
ASSIGNMENT: Add other reasons for writing letters to this list. 
28. 
STEP IX 
Distribute mimeographed copies of Step VIII to the class. 
Directionss Study the mimeographed sheet. Decide why you wish 
to write your letter. Using either sentences or phrases fill in 
the outline below. 
VII. ---------------------------------------------------
A_. 
1. 
~eacher: 
We have worked several days planning and discussing 
friendly letters. I would like to have you work in your 
chosen groups for the next three English periods. At the 
end of this time, I would like the chairman from each 
group to read the letter which you have written together. 
The chairman should make sure that each one in the group 
has contributed something to the whole letter. A:im to 
have your letter good enough to be published in •Hi-Lights"'• 
ASSIGNMENT: Grive a four week assignment asking class to write 
individual friendly letters ••••• using the mimeographed sheets the 
class should be able to vary the writers, purposes, places, etc. 
each letter. 
29. 
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If structural power is worth teaching, then--and the point is 
hardly debatable--students must be given opportunity to do some 
composition of substance and scope. A problem in such composition 
requires more than a single period of impromptu writing; it calls 
for fact-gathering and the planning that is dealt with in the 
1 
following classification of games written ~ Minton: 
I. A thletio Games 
A. Individual competition 
1. Handball 
2. Tennis 
Etc. 
B. Team competition 
1. Football 
2. Baseball 
Etc. 
II. Nonathletic Games 
A. Games of skill 
1. Chess 
2. Bridge 
Etc. 
E!s. Games of chance 
1. Dice 
2. Roulette 
Etc. 
By another view the classification might be: 
I. Indoor Games 
A. Athletic games 
(specified in subtopics) 
~ Nonathletic games 
(specified in subtopics) 
II. Outdoor Games 
1 
A. Athletic games 
(specified in subtopics) 
:S'• Nonathletic games 
(specified in subtopics) 
Arthur Minton, •structure•, English Journal, 37:5.30, December, 
1948. 
I 
I· 1: 
jl 
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Or the differentiation between team and individual competition 
might be the basis of the main topicss 
I. Individual Games 
A • Indoor games 
(specified in subtopics) 
Bl. Outdoor games 
(specified in subtopics) 
II. Team Games 
A.. Indoor games 
(specified in subtopics) 
ll. Outdoor games 
(specified in subtopics) 
•ClassifYing with a compositional purpose makes for orderliness 
of thought in composition; but more than that, it contributes indiv-
1 
iduality and literary quality.~ 
•These, then, are the essentials of teaching structures 
Glve students ground work in classification. Show how the same 
principles apply to the organization of the subject matter of com-
position. Relate paragraph and sentence structure and transitional 
devices to the structure of the whole composition. Lead stude.nts 
to observe the cunning with which expert writers utilize organiza-
tion and these other features to achieve particular effects. Finally, 
give composition problems of such difficulty that planning is not 
2 
a pointless chore but a welcome help.• 
1 
A'rthur Minton. Op. cit. PP• 530•531. 
2 
A-rthur Minton. Op. cit. P• 53:3. 
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A111ong the suggestions listed in 111Forthcoming Developments in 
1 
in American Education•, Buswell said that newer methods emphasize 
aReal experiences~ rich in concrete elements, as contrasted with 
the older prevailing form of instruction, which consists mainly 
of verbal abstractions organized into subjects and presented 
through textbooks. 
Instructional approaches, as given in The Expanding Role of 
2 
Education were classified in three major categories: 
First, there is direct learning through experience, 
involving immediate sensory contacts with reality. 
Second, there is vicarious learning through audio-visual 
material, involving mechanical reproduction of reality. 
Third, there is vicarious learning through words, or 
abstract symbols of reality. 
The first of these three instructional approaches, direct 
learning through experience, is the most important. Vicarious 
learning through audio-visual material supplements direct learning 
through experience or serves as a substitute only when the first 
is not present. 
1 
ct. T. Buswell. "Psychology of the Newer Methods of Teaehing'J:, 
taken from Forthcoming Developments in American Education, compiled 
and edited b,y W.C.Reavis, Chicago, University of Chicago Press, 
1945, P• 183. 
2 
The Expanding Role of Education-Twentz.Sixth Yearbook, 
American Association of School Administrators, 1948, p. 195. 
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In ~read Loaf Talks on Teaching Composition"!, Alfred M. 
1 
Hitchcock stated: 
Training in composition is incomplete unless attention 
is paid to the mental activities which precede expression, 
including the digging up of ideas through thinking. 
It has been shown that using audio-visual aids to accompany 
written composition provides clarification of concepts and in-
creased motivation, and also provides interesting variety in method 
of presentation. A list of visual audi~ory aids which have been 
considered possible for use in improving thinking in composition 
writing is as follows: 
VISUAL AIDS 
Community 
Excursion -
Museum 
Specimens and models 
Diorama 
Pictures with the opaque projector 
Textbooks 
Lantern slides 
Filmstrips 
Stereographs 
Transparencies 
1 
Motion Pictures 
Blackboard 
)iulletin board 
Globes and maps 
Cartoons 
Posters 
Graphs 
Time lines 
Radio 
Recordings 
Television 
Alfred M. Hitchcock. Bread Loaf Talks on Teaching Composition. 
Henry Holdt and Company, New York, 1927. p. 117. 
Eased on the foregoing information, the author herewith 
presents a series of twenty-two sample exercises in narration, 
twenty-two sample exercises in biography, and sixteen sample 
exercises in description of people. They are intended to 
teach elaborative thinking in composition planning at eighth 
grade level. 
I 
i 
I 
i 
I 
:I 
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TO THE TEACHER 
The writer believes that the teacher must know each child 
intimately if she is going to provide for the varying needs of 
individuals in any group. Before asking a child to write, she 
should know his background of experiences, and his interests. 
In the _planning and writing of composition the writer would dis• 
regard the pupn·r s strengths and weaknesses in mechanical skills 
in favor of his flow of ideas. 
Initial discussion in preparation for writing on a given 
subject would give the .teacher valuable clues about children's 
general information, and their personal experiences. This knowledge 
will aid the teacher in building needed background for writing on 
the particular subject chosen, and will aid gaps in information and 
experience through the use of thought provoking questions. The 
teacher can direct her questions in the light of the pupilfs ability 
as well as his experiential background, and thus, build up his feel• 
ing of security and success. 
35. 
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~eacher should recommend that each pupil keep a personal record 
in the front of his composition book. / 
PERSONAL RECORD 
Name __________________ Grade ____ _.A~--
How do you like to spend your free time? -------------
READING 
Do you like to read?---- What kinds of stories do you like 
to read? Mark (L) for like, (D) for dislike, and (LL) for like par-
ticularly. 
1. Adventure stories ( ) 4. Mystery stories ( ) 
2. Historical stories ( ) 5. Humorous stories ( ) 
3. Romantic stories ( ) 6. Tragic stories ( ) 
Have you ever tried to write a story?_ What kind?-------
Do you like to read poetry? -------------------
Have you ever tried to write poetry?---------------
What newspapers do you see regularly? ----------------
Check (X) the parts you read: 
1. Advertisements ( ) 5. Local news ( ) 
.2. Comics ( ) 6. World news ( ) 
3. Editorials ( ) 7. Sports ( ) 
4. Stories ( ) 8. Society page ( ) 
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PERSONAL RECORD 
(CONT.) 
---=-=t!-
MOVIES 
What kinds of movies do you like or dislike? Mark (L) for like, 
(D) for dislike, and (LL) for like particularly. 
1. Adventure ( ) 6. Love stories ( ) 
2. Comedies ( ) 7. Musicals ( ) 
3. Historical stories ( ) 8. Cartoons ( ) 
4. Westerns ( ) 9. News reels ( ) 
5. Educational ( ) 10. Science ( ) 
RADIO 
List fiYe of your favorite radio programs. 
1. ---------------------------------------------------
2. ---------------------------------------------------
3. ---------------------------------------------------
4. ---------------------------------------------------
5. ---------------------------------------------------
TElEVISION 
List five of your favorite television programs. 
1. ---------------------------------------------------
2. ------------------------------~------------------
3. ---------------------------------------------------
4. ---------------------------------------------------
5. -----------------------------------------------
37. 
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I 
PLANNING YOUR COMPOSITION WORK FOR YEAR 
As you begin your adventures with your composition book, it is 
important to understand the value in the study of composition. You 
may wonder why eighth grade pupils are asked to study about composi-
tion writing, or to spend time reading, talking, and writing about 
things in which you claim no interest. 
Think the matter over carefully. Ask yourself questions: 
Life without books, newspapers, magazines, radio scripts, movie 
scenarios, etc.--~what would happen? After thinking things over, 
list in the left column what seem to you the best reasons for study-
ing corn;osition writing. If you have questions you would like 
answered, list them at the right .. Add to this list from day to day. I 
The writer has filled in some of the outline as obtained from 
class discussion. 
REASON FOR STUDYING COMPOSITION QUESTIONS I SHOULD LIKE ANSWERED 
T'o concern ourselves with man's 1. Must our stories alwa~s be 
1 . jo~s factual? 
2. ho12es 2. Must the~ be common12lace? 
3. ideals 3. Must they be ilJIB.ginative? 
4. 12roblems 4. Must the~ be ideal? 
To concern ourselves with man's 5. Must the~ be romantic? 
emotions: 6. Must the~ be humorous'.? 
1. selfishness 7. Must the;y: be adventurous? 
2. greed 8. Must the~ be tragic? 
3. ,jealous;y: 9. Must the;y: be adventurous? 
4. ambition 10. 
To concern ourselves with man in 
relation to his: 
1. state 
2. ]20litics 
3. God 
4. religion 
To concern ourselves with man and 
his: . 
1. fa mil~ 
2. friends 
3. contem12oraries 
4. 12redecessors 
To concern ourselves with man as 
an individual. 
To concern ourselves with man's 
intellect. ! 
II 
II 
! 
' 
i 
I 
BEFORE WRITING 
lETtS lEARN TO OBSERVE 
AND 
TRAIN OUR SENSES 
I, 
I 
---------------- -----------------------~~~-1 
\\ 
II 
I! 
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I LEARNING TO OBSERVE 
Your future vocation--whether it be physician, lawyer, teacher, 
or detective--will require you to see, and to see with sharp dis-
crimination. Whatever your vocation, you live in a world of shapes, 
of light, of color--a world which is yours to see and to enjoy. 
Appreciation of nature lies in seeing things as they really are. 
If you would live at your best, develop powers of observation; train 
yourself to see things accurately. 
Since words and thinking depend on each other, you must build 
a large vocabulary both in school and in the outside world. Use 
your dictionary. 
Directions: Place the following words related to the Sense of 
Sight in the proper columns: 
bright gay flashy microscopic tiny 
angular imperceptible shrunken stalwart vast 
buxom vivid showy palid stupendous 
lean garish loud crooked smooth 
minute invisible pale shapeliness sallow 
jagged un~inkled lusty immense livid 
tarnished dull stunted moulded muddy 
bleached gorgeous massive oval brawny 
dingy puny faded noisy burly 
glaring sYlfunetry florid ashen colossal I corp:ent faint ashy shape infinite 
lACK OF FORM SIZE -· SIZE 
COLOR lARGENESS Sl'IIW.LLNESS I 
bright tarnished angular buxom lean 
glaring bleached jagged corpulent minute 
lEARNING TO OBSERVE 
AUDIO DISCRIMINATION: 
Teacher: E~ery moment of the day you are dependent on your ears: 
on the football field, in the classroom, at home. Hearing is hardly 
less important to you than seeing well. The world of sound may be a 
world of happiness. · 
How many of you can recall the crash of the Atlantic on the 
rock-bound coast of Maine? 
How many can recall the sound of the thrush as you have heard 
it in the woods? 
How many of you can recall the sound of church bells ringing 
on a Sunday morning? 
How many of you can recall a beautiful waltz which you have 
heard played on the radio, television, or a phonograph record? Do 
you know the composer~ Can you always tell (Straus~ or any other 
composer whose name may be mentioned) music by its melody and rhythm? 
Letts look at the chart (mimeographed) (each child has been 
given one) on the following page. There are three columns. Voices 
I Know, Songbird t s Songs I Know, Musical Composers I Know by Their 
Melody and Rhythm. 
kBsignmen\: (to last about two weeks) 
In order to do a good job on filling in this chart, 
you will have to listen to the radio, television, and 
phonograph recordings, and also take walks through the 
woods, or along some quiet country road. 
Learn to distinguish different radio and television 
announcers and artists by their voices. When you feel you 
could distinguish this voice anywhere, and anytime; jot 
his name dovm in the proper column. 
Perhaps you would prefer to walk and listen to the 
various songs of the different songbirds. When you feel 
that you could distinguish these songs anywhere, jot the 
bird 1s name down in the proper column. 
Perhaps some of you have good recordings of some 
musical composers, or listen for certain bands, etc. on 
the radio. When you feel that you could distinguish these 
composers and their melody and rhythm anywhere at anytime; 
put them under their proper column. 
In about two weeks time teacher asks vollmteers to come up to the 
front of the class and imitate the different announcers, artists, 
songbirds, etc. listed on their charts. Class trys to recognize who 
is being imitated. Records can be brought in, and different compo-
sers, bands, etc. are distinguished by their melody and rhythm. 
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LEARNING TO OBSERVE 
Directionss For a two week period listen to your radios, 
televisions, phonograph recordings. Take walks through the woods, 
or along quiet country roads, and listen for the songs of the various 
kinds of birds. Listen for voices, melodies, rhythms, and songs that 
you can distinguish above anything. Fill in your chart as you feel 
you have accomplished your purpose. 
VOICES I KNOW SONGBIRD'S SONGS 
I KNOW 
MUSICAL COMPOSERS I KNOW 
BY THEIR MELODY & RHYTHM 
41. 
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I 
lEARNING TO OBSERVE 
'.neacher: 
There are six primary classes of odors: nowery, 
fruity, spicy, resinous, putrid, and burned. Odors are 
named only by the objects that give rise to them. 
Since words and thinking depend on each other, you 
must build a large vocabulary both in school and in the 
outside world. Use your dictionary. 
Directions: 
FLOWERY 
Place the following words related to the Sense of 
SJnell in the proper columns. Add to this list constantly. 
Use your dictionary. 
cinnamon camphor garden autumn woods 
cloves sulphur wharf spring woods 
fish perfume bakery cologne 
rose dog orchard kitchen 
onion stable celery cigarette 
FRUITY SPICY RESINOUS PUTRID BURNED 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
lEARNING TO OBSERVE 
Directions: 
Beside the word in Column II write the number of the 
word in Column I which means the same. 
COLUMN I COLUMN II 
pungent • •••• sweet ... scented 
acrid • •••• tempting 
suffocating • •••• pervasive 
tantalizing • •••• delicate 
fragrant • •••• bitter 
aromatic 
••••• decaying 
delectable • •••• spicy 
musky ••••• biting 
penetrating • •••• stifling 
savoury ••••• balmy 
List the words from each column which refer to 
taste, and those which refer to odor. 
TASTE ODOR 
43. 
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lEARNING TO OBSERVE 
AUDIO DISCRIMINATION: 
Directions: 
Each word below represents a different kind of sound. 
After you have looked the words over, write sentences 
containing them. Each word is to be used only once. 
Sample: (screech) 
I was suddenly awakened to the screech of a speeding 
car as the driver suddenly applied his brakes to avoid 
hitting the child. 
WORD LIST 
rustle rumble 
hiss buzz 
clump chug 
gurgle scratch 
thud rasp 
SENTENCES 
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lEARNING TO OBSERVE 
AUDIO DISCRIMINATION 
Teacher: 
lti heard waves breaking on the rocky coast11 is a 
sentence that states a fact but does not tell the reader 
exactly how the waves sounded. '"I heard the roar of the 
high waves breaking on the rocky coast in a sto~ tells 
the reader what kind of sound the waves made. 
Each word below represents a different kind of 
sound. After you have looked the words over, read the 
phrases under them. Then write on the blank the sound 
word that you think goes best w_ith each phrase. Each 
word is to be used only once. 
wail 
crackle 
clatter 
chime 
clang 
WORD LIST 
drone 
lap 
crunch 
tinkle 
sizzle 
•••••••••• many dishes being washed hurriedly 
-•••••••••• grandfather clock striking the hour with a musical sound 
••••••••••footsteps on cold, dry snow 
••••••••••the gentle shaking of a small silver bell 
•••••••••• ambulance speeding to the scene of an accident 
••••••••••an airplane passing high in the sky 
•••••••••• a fire engine1 s bell hurriedly speeding through heavy traffic 
•••••••••• horsechestnuts bursting in the campfire 
.~ •••••••• a steak being broiled under a hot fire 
•••••••••• small waves breaking on a beach 
--- -- -- --- ~ ----- . - - ----
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LEARNING TO OBSERVE 
Motivation: Play the June Allyson, M.G.M. recording of 
'Dhe Best Things In Life Are Free, No • .30082. 'Dhe children are 
particularly fond of this recording. It has very good melody and 
rhythm. The Chorus follows: 
The moon belongs to everyone; 
The best things in life are free. 
The stars belong to everyone; 
They gleam. They are for you and me. 
The flowers in Spring, 
The robins that sing, 
The sunbeams that shine, 
They're yours, theytre mine; 
And love can come to everyone, 
The best things in life are free. 
(My class asked for a repeat recording, and then sang the song 
themselves--most of them knew it). 
The teacher casually discusses the fact that the composer of 
this song apparently thought that the moon, the stars, the flowers 
in Spring, etc. were very lovely things; and he has composed and 
left us a song that is still very popular after many years. She 
casually asks them: "'What are some of the lovliest things you know, 
persons not counted?" She gives the following example by saying, 
"'For instance, you know how beautiful and unseasonably warm it was 
yesterday. I stood on ~ piazza, and wished for the day later in 
April when I could get into my garden and dig in the dirt and smell 
the fresh, newly turned earth. That is one of the lovliest things 
I know.~ You think of some and I will write them on the board. 
Following are some of the responses that were listed on the board, 
1. A" thrush singing 
2. The feel of a dive 
.3 • The smell of new-mown hay 
4. Birds in flight 
5'. A sunset over the mountains 
6. The touch of velveD 
7. Scent of a rose 
S. A camp fire 
9. Soft mud 
10. Looking into deep clear water 
11. The feel of running 
12. An organ playing 
1.3. The moon shining on the ocean 
14. Cool wind on a hot day 
15. An express train rushing 
16. Songs of different birds 
17. Cold ocean water 
18. Rain on your cheeks 
19. The touch of velvet 
20. The feel of clean clothes 
Teacher: Let us think of more of these lovely things and add to this 
list tomorrow. 
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LEARNING TO OBSERVE 
Motivation: Play the Al Jolson recording of AEril Showers, 
Decca, 2-3470; or Dennis Day, Victor, 20-1978. B:.oth excellent 
recording of this number. Children love either one. Chorus follows: 
Though April showers may come your way, 
They bring the flowers that bloom in May. 
So if it 1 s rainy, have no regrets. 
Because it isn't raining rain, you know; 
(Itts raining violets). 
When you see clouds upon the hill, 
You soon will see crowds of daffodils. 
So keep on looking for a bluebird, 
And listening for his song; 
Whenever April showers come along. 
Teacher follows along with this lesson much in the same manner 
as the lesson on the preceding page. 
The teacher distributes the mimeographed list of the lovliest 
things you know which were listed on the board yesterday. 
Directions: Here is the list of the lovliest things you know 
which we listed on the blackboard yesterday. Fill in the rest of 
the numbers with more lovely things. In the parentheses after the 
phrases write {S) within if sight is indicated; (H) if hearing is 
indicated; (Sm) if smell is indicated; (T) if taste is indicated; 
and (To) if ~ is indicated. 
1. a thrush singing ( ) 21. 
2. the feel of a dive ~ ~ 22. 3. the smell of new--mown hay 23. 
4. birds in flight ( ) 24. 
5. a sunset over a mountain ( ) 25. 
6 • . the touch of velvet (-., ) 26. 
7. scent of a rose ( ) 27. 
8. a camp fire ( ) 28. 
9. soft mud ( ) 29. 
10. looking into deep,clear water ( ) 30. 
11. the feel of running ( ) 31. 
12. an organ playing ( ) .32. 
1.3. the moon shining on the ocean ( ) 33. 
14. cool wind on a hot day ( ) 34. 
15. an express train rushing ( ) 35. 
16. songs of different birds ( ) 36. 
17. cold ocean water ( ) 37. 
18. the touch of velvet ( ) 38. 
19. soft rain on your cheeks ( ) 39. 
20. the feel of clean clothes ( ) 40. 
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LEARNING TO OBSERVE 
------------------------------------------------DATE ______________ _ 
Your sensese-sight, hearing, taste, touch, smell--are your 
doors to the outer world. It is clearly important to open wide 
the doors of the senses before doing good composition writing 
and~what is of equal importance--to keep them open. Since you 
must draw material for your writing from your every day exper-
iences, use all of your senses all of the time. 
Directions: List three instances of observation or of learning 
that you have experienced today with each of your 
five senses. 
1. 
S:eeing 2. 
3. ------------------------------------------------------
1. -------------------------------------------------------
Hearing 2. 
3. 
1. 
Feeling 2. 
1. 
Smell ing 2. 
3. 
1. 
Tasting 2. 
3. 
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TO THE TEACHER 
~he writer believes that pictures provide the most easily avail-
able type of visual material which can be used to motivate written 
composition. Every teacher of experience Should have a generous 
supply of photographic prints whieh have been collected from maga-
zines, newspapers, discarded books, and from advertisements. These 
should be filed in orderly fashion covering any subject she may 
choose to teach. 
A, beginning teacher of composition should plan ahead of time 
to buy large numbers of back issues (because of inexpensiveness) 
of such profusely illustrated magazines as: Life, ~~ Coronet, 
National Geographic, Holiday, Saturday Evening Post, Time, etc. 
From them she should cut out a great many photographs of all kinds 
of persons, places, and things of high interest value, and paste 
them on sheets of cardboard 7nX10n. Trim the picture to 6ttX61l as 
this is the full projector area of a standard opaque projector. 
Larger pictures can be used, however, qy moving them around in 
such a way that eventually the entire picture is observed. This 
often gives the pupils the same effect as a moving picture. 
If an opaque projector is not available the above mentioned 
size of pictures and mountings is excellent for bulletin display, 
or even handling by the pupils. 
=.----------- .~=:...=. ------ --· 
NARRATION 
EXERCISE I 
AIM: 
To prepare the class to write original stories in relation to 
mountains and mountain climbing; and to lead the child to see and 
understand the various mountainous regions of the world. 
MOTIVATION: 
National Geographic Society, Sixteenth and M Streets, 
Washington, D.C. has available for schools separate color sheets 
and black and white photographs which are sold in units of four 
or eight sheets at the following prices: 96 sheets, 50 cents; 
48 sheets, 30 cents; postage paid. 
The following pictures were mounted as described on the preced-
ing page so that they could be shown through the opaque projector, 
and displayed on the bulletin boards, also: 
Mt. St. Elias (Yukon, A1aska border) Feb., 1948. 4 sheets. 
Arkansas (Ozark Mountains) May, 1943. 8 sheets. 
New York (Adirondacks) June, 1938. 4 sheets. 
Venezuela (Highest Waterfall) Nov., 1949. 8 sheets. 
Aviation (Africa to the Alps) Feb., 1948. 4 sheets. 
In addition to the above mentioned National Geographic series 
of pictures, I had pictures from ~ previous collections of the 
White Mountains of New Hampshire, The Berkshires, the Green 
Mountains of Vermont, the snow-laden Austrian Alps, and also pic-
tures showing the grandeur of the Rockies (pictures varied so 
that the children could distinguish the differant seasons of the 
year). 
I 
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PROCEDURE: 
EXERCISE I 
{CONT.) 
This first exercise in composition planning should be fairly 
simple embodied in the single directions Let us tell in a sentence 
or two, whatever the picture in front of you suggests to you. The 
teacher casually discusses and questions these pictures from which 
all captions and titles have been removed. (Teacher should keep 
these for her own reference either in a book, or pasted on back 
of the picture). As she projects the pictures she asks such ques-
tiona as: RWhere do you think this picture was photographed? 
Regardless of how immature the response, it will generally 
have much charm because the pupil's imagination has been stirred 
more by the picture than by isolated titles which may have no 
meaning for him. 
ASSIGNMENT: 
For the next few days let us think about where these mountain-
ous regions are. Try locating some of these regions we have been 
discussing on your maps, and globes. Look up the heights of some 
of these mountains. Look in your geography text books, encyclopedias, 
and on the wall maps and globes. 
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EXERCISE II 
'l!'o lead pupils to understand various reasons why people go to, 
or live near mountainous regions. 
MOTIVATION: 
Show the motion picture Mountains and Skis (Tyrol). mlimbing 
Christiania, and jump turns, jumping and racing against a background 
of majestic beauty--snowfields, ice formations, mountains and clouds 
in a peerless panorama. 16 mm. sound. One reel, rental $1.50-· 
Cinema, Inc., 234 Clarendon Street, Boston 16, Mass. 
TEACHER: 
Casually discusses the picture and recalls a few pleasant exper-
iences she has bad on skiing trips to North Conway, the winter and 
summer resort, in the White Mountains of New Hampshire. Asks class if 
they associate anything else with mountainous areas besides skiing 
and recreation. If responses are few, teacher should make nothing of 
it. 
This would be an opportune time to review James Hilton's fantas~ 
tic story of Lost Horizon. Published bw Morrow, New York. 1933. 
277 p. Price $2.50 
Teacher asks, lllJa.ve any of yo~ seen the motion picture 
Lost Horizon, or have any of you ever read the book?"(No one in ~ 
class had) so I proceeded to review the story. 
During a revolution in Bas~ four people are kidnapped in an 
airplane and find themselves involuntary guests in a mysterious 
lamsery of Shangri-La, high up in the Kiren-Lun mountains of south-
ern Tibet. The story of their adventures is told by one of their 
number, Conway, a young Englishman. 
II 
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EXERCISE II 
(CONT.) 
He was one of the four air-travelers, landing in mysterious 
circumstances in this remote spot of Tibet. They have found themselves _ 
in a city which is unknown to the rest of the world, and almost inac-
cessible. Here one of the travelers is admitted to the secret of this 
city. 
Civilization and learning are being preserved in this retreat, 
for the lamos are able to prolong life indefinitely, and when the 
rest of the world becomes chaos, their cultured urbane existence 
will continue undisturbed. 
When this story ended, I was among the thousands of people who 
could not make up my mind whether to take this story seriously, or 
not. To this day, I am still wondering whether there is such a 
beautiful city on top of this mountain of Tibet. 
What do you think? Did James Hilton write a fantastic or true 
story? Do you think there could be such a Shangri-La atop this 
almost inaccessible mountain top? 
ASSIGNMENT: 
List a number of reasons why people go to, or live near 
mountainous regions? 
I 
I 
i! 
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EXERCISE III 
TEACHER: 
We have been viewing and discussing pictures of the mountainous 
regions of the world. Later we are going to write original stories 
about mountains and mountain climbing. James Hilton whose story I 
reviewed for you yesterday was evidently curious about mountainous 
countries. His novel lt.Lost Horizon'l was particularly well named. 
It arouses curiosity at once. 
It is important to be able to write interesting titles for the 
written work that we do. Writing titles for the pictures we have 
already seen offers you an excellent opportunity to practice this 
skill. 
DIRECTIONS: 
Let us study the pictLITes on the bulletin board. Think of the 
movie which you saw yesterday Mountains and Skis (Tyrol). Write 
titles for the pictures which you recall most vividly in the space 
provided below. 
ASK YOURSELF: 
1. Is my title brief? 
2. Is my title original? 
3. Does it arouse curiosity? 
4. Does it tell too much? 
5. Is it sensational? 
STUDY THE FOLLOWING WORD LIST. THEY MAY HELP YOU WITH YOUR TITLE. 
I. Monarch 6. Rockies 11. Lost 16. Canadians 
2. Alps 7. Climbs 12. Highest 17. Mt. Everest 
3. Alpine 8. Conquest 13. Manless 18. Lure 
4. Climbing 9. Road 14. Mountain 19. White Mountains 
5. · Camps 10. City 15. Sheep 20. Snow Peaks 
MY ORIGINAL TITLES:: 
[! 
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EXERCISE IV 
TEACHER: 
A:sk the pupils to read the title from his paper which 
he thinks is the very best one. Teacher writes it on the 
board. (Good or bad). When one title has been given by 
every child in the class who has one to offer, appoint a 
committee (pupil's choice) whose duty it will be to select 
the best titles from the board. Committee and teacher meets 
after school and the best titles are defini tely chosen. 
FOLLOWING ARE SOME OF THE TITlES WHICH WERE CHOSEN: 
1. MONARCH OF THE CANADIAN ROCKIES 
!. HIGHEST CAMP IN THE WORLD 
3. HIGHEST CAMPS AND CLIMBS 
4. MOUNTAIN SHEEP 
5. DWELLERS OF THE MOUNTAINS 
6. MOUNTAIN CLIMBING AMID THE SNOVlPEAKS 
7. ASCENT OF WHITE MOU~'TAINS 
8. CONQUEST OF Ml'. EVEREST 
9. LOST CITY 
10. THE AVAlANCHE 
11. MANLESS KINGDOMS 
12. THE LURE OF THE HIGHEST PEAKS 
13. PINNACLES OF THE EARTH 
14. ASSAILING THE ALASKAN HEIGHTS 
15. THE HOME OF Tlfe SPIRITS 
55. 
EXERCISE V 
atories are written for the following reasons: 
1. To give information on all subjects. 
2. To give pleasure to the reader for profitable use of 
his leisure time. 
3. To give a knowledge of happiness that the reader could 
not otherwise learn in his lifetime. 
4. To make people acquainted with a greater variety of places, 
people, and things. 
5. To share the whole scale of human feeling. 
6. To reveal to the reader the graces known to mankind. 
7. To reveal to the reader the ideals of chivalry. 
8. To share with the world experiences of excitement 
and horror. 
9. To allow the reader to explore the remote corners of 
the world with the author 1 s senses. 
10. To teach the reader to appreciate humor, wit, imagination, 
tragedy. 
DIRECTIONS: 
Listed below are many moods which an author may feel when 
he writes a story. In parentheses beside the mood, place the 
number of the reason the author may have in writing his story. 
Sample: 
love (5) 
1. joy 16. creativeness 
2. grief 17. relaxation 
.3. patriotism 18. devotion 
4. fear 19. sympathy 
5. drowsiness 20. bitterness 
6. homesickness 21. fright 
7. mystery 22. displeasure 
8. restlessness 2.3. coolness 
9. l~liness 24. disgust 
10. lo e of nature 25. helplessness 
11. courage 26. curiosity 
12. hate 27. bravery 
1.3. elation 28. superiority 
14. amusement 29. informative 
15. carelessness .30. confidence 
(ANY RESPONSE WHICH IS LOGICAL SHOULD BE ACCEPI'ED) • 
56. 
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EXERCISE '\ll 
Procedure: 
At this point illustrations of an outline form can 
advantageously be provided by the teacher. If no previous 
instruction in outlining has been given, the teacher sup-
plies the conceptual framework; the class, the details. 
Effective results have been obtained by the writer 
through group participation after a model skeleton out-
line had been placed on the blackboard. 
Teacher says: 
For several days we have been viewing flat pictures 
· and moving pictures of the mountainous regions all over 
the world. We have talked about the people who attempt 
- ·---- - ----- ·-- ---·-·· 
to climb these mountains. We have looked up information 
about the heights and location of these mountainous 
regions, and pointed them out on the maps. We have made 
up a selected list of titles concerning these various 
pictures which are bound to give you some excellent ideas 
for the original stories I want to have you write. We 
have also studied various reasons why authors write 
stories, and also the mood that drives an author to 
write. 
Though you people are very young to be· authors like 
James Hilton, many of you have better ideas than older 
57. 
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EXERCISE VI 
(CONT.) 
writers. If you people knew more about planning your stories, I am 
sure that many of your compositions could be published in the high 
school •Hi-Lightsa, Let us tr.y to develop a plan today for the 
actual writing of our stories, An outline for writing is just as 
essential as an architect's plan for a building. 
'Reachers Assuming that you have all chosen a title for a story 
about these mountainous regions upon which you are going to write, 
let us p~an a simple outline together, The teacher supplies the 
Roman Num~erals and Capital letters b,y asking a question, and then 
having pupil transpose it to deciarative form, The pupils add details 
through questions asked by the teacher related to characters, setting 
and plot. · 
SAMPLE OUTLINE PLANNED BY GROUP: 
Teacher asks: thom are you going to write about in this story? 
Pupil answers in declarative form as teacher writes 
it on blackboard. 
I. My story is to be written about 
A. Service men and women 
1. Marines 
2. Soldiers 
3. Sailors 
4. Army nurses 
5. Navy nurses 
6, Wacs, waves, etc, 
:a. Vacationers 
1. Parents 
2, Relatives 
3. Sister 
4. Brother 
5. Cousin:;; .etc, 
c. E lorers 
1. Museum 
2, Mines 
break down to 
break dom1 to 
\ 
\ 
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EXERCISE VI 
(CONT.) 
D. Sportsmen and sportswomen 
1. Skiing 
2. Hunting 
3. Mountain climbing 
4. Camping 
5. Fishing. etc. 
E. Aut hors 
F. Poets 
G;. Artists 
H. Photographers 
Teacher asks: What season of the year does your character or 
characters spend in the mountains? What time of the year 
are you going to write your story about? 
II. My story is going to take place 
A'• Season of the year 
1. S_pring 
2. Summer 
3. Autumn 
4. Winter 
Teacher asks: Where is the setting of your story? 
III. The story I am writing takes place in 
A·. Count ry 
1. United States 
a. (Name many mountainous areas) 
B. Europe 
1. Name any of the mountainous areas. 
-' 
c. Asia 
1. Name any of the mountainous areas. 
D. South America 
L.Name any of the mountainous area. 
E. Alaska 
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EXERCISE VII 
Procedure: Teacher distributes mimeographed copies of sample 
outline planned by the group on the preceding day. She also distributes 
the mimeographed outline blank below. 
Directions: Fill in the outline below using your sample outline 
for self help. 
I. 
A. 
1. 
II. 
A,. 
1. 
III. 
A. 
1. 
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61. 
EXERCISE VIII 
!!M! To promote an awareness of methods by which an author 
builds up a characterization. 
DIRECTIONS: Listed below is a sample device which many famous 
authors have used in drawing vivid pictures of major and minor char-
acters. Using the sample as a model try to make a character come to 
life. 
DEVICE: Directly state your own opinion of your character. 
SAMPLE: A squeezing, grasping, wrenching, scraping, clutching, 
covetous old sinner! -----Dickens. 
Write a paragraph in which you directly state your own opinion 
of the character whom you have created. 
-------------------------------------------------------------------
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EXERCISE IX 
llM.:. To promote an awareness of methods by which an author 
builds up a characterization. 
DIRECTIONS: Listed below is a sample device which many famous 
authors have used in drawing vivid pictures of major and minor char-
acters. Using the sample as a model try to make a character come to 
life. 
DEVICE: Lead your reader to make inferences about your leading 
character from the things he says. 
SAMPLE: "'Bah!u said Scrooge; ":humbug!'' 
'~Christmas a humbug, Uncle? You don't mean that, I 
am sure!'' -----Dickens. 
Write a paragraph in which you lead your reader to make infer-
ences about the character whom -you have created by the things that 
he says, 
62. 
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EXERCISE X 
AIM: To promote an awareness of methods by which an author 
builds up a characterization. 
DIRECTIONS: Listed below is a sample device which many famous 
authors have used in drawing vivid pictures of major and minor 
characters, Using the sample as a model try to make a character 
come to 11-fe. 
DEVICE: Lead your reader to make inferences about your leading 
·and minor characters from the things they do. 
SAMPLE: 
Scrooge had a very small fire, but the clerk 1 s fire 
was so very much smaller that it looked like one coal. But 
he couldn't replenish it, for Scrooge kept the coalbox in 
his own room; and so surely as the clerk came in with the 
shovel, the ma.ster predicted that it would be necessary 
for them to part, -----Dickens. 
Write a ~ragraph in which you lead your reader to make infer-
~nces about the character whom you have created by the things that 
he does, 
63. 
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EXERCISE XI 
!1M! T.o promote an awareness of methods by which an author 
builds up a characterization. 
DIRECTIONS: Listed below is a sample device which many famous 
authors have used in drawing vivid pictures of major and minor 
characters. Using the sample as a model try to make a character 
come to life. 
DEVICE: Describe the reactions of other characters to the 
leading character. 
SAMPLE: 
Nobody ever stopped him on the street to say, with 
gladsome looks, ~My dear Scrooge, how are you? When will 
you come to see me?" ----Dickens. 
Write a paragraph in which you describe the reactions of minor 
characters to the major character whom you have created. 
EXERCISE XII 
!IM! To promote an awareness of methods by which an author 
builds up a characterization. 
DIRECTIONS: Listed below is a sample device which many famous 
authors have used in drawing vivid pictures of major and minor 
characters. Using the sample as a model try to make a character 
come to life. 
DEVICE: Describe the reactions of animals to your leading 
character. 
. SAMPLE: 
Even the blind men's dogs appeared to know him, and 
when they saw him coming on would tug their owners into 
doorways; and then would wag their tails as though they 
said, ~No eyes at all is better than an evil eye, dark 
masterl" .. ---Dickens. 
65. 
Write a paragraph in which you describe the reactions of animals 
to the leading character which ybu have created. 
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EXERCISE XIII 
Teacher: Let us work together today, and continue planning our 
story outline. Teacher asks questions and pupils transpose the 
question to a statement which the teacher quiclly writes on the 
blackboard as Roman Numeral I, and the letter A. Pupils fill in the 
details, 
SAMPLE OU'l'LINE : 
Teacher asks: uwhy is the character about whom you are writing 
in the particular mountainous region about which 
you are writing?ll 
IV. My character or characters are in this particular region 
A. Vacation 
1. ------------------------------------------------
B. Sports 
1. -------------------------------------------------
C. To witness the beauty 
1. -------------------------------------------------
D. GUr.iosity 
1. -------------------------------------------------
E. Discovery 
1. 
F. Escape enemies 
1. 
G. Investigation 
1. -------------------------------------------------
H. Write a storY, poem 
l i. -------------------------------------------------
(Continue to add to this outline if 
66. 
class offers suggestions). I 
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EXERCISE XIV 
Teacher: The following dramatic situations may suggest a plot 
for your story. Study these suggestions before writing your story. 
SUGGESTED PLOTS 
1. Do your characters have a desire to gratify ambition, the 
result of which is fatal? (tragedy) 
2. Do your che.racters have a desire to gratify ambition, or 
the desire to subdue it? (humorous) 
3. Is your main character enforced to make a daring effort? 
(heroism) 
4. Does the writer desire to solve a ~stery himself? (myste~J) 
5. Does the writer desire to see his main character or minor 
character solve a mystery? (mystery) 
6. Does the main character rescue an unfortunate, or does he 
see another do so? (heroism) (cowardice) 
7. Does nature bold a great charm for your characters? (aesthetic) 
8. Does your main character discover the secrets of nature by 
making its intimate acquaintance? (aesthetic) 
ASSIGNMENT: 
Have you begun to write your story from the outl ine we have 
planned i Are you telling what you saw, what you felt, what you 
experienced7 Are you compelling your reader to live through exper-
iences? Are you making your reader see every picture that you saw; 
are you making him feel every thrill, every emotion, t~t you felt? 
Use suspense, description, human interest. Have a gripping opening 
sentence. Your story should be well under way by now. 
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EXERCISE XV 
Teacher: Let us work together today, and continue planning our 
story outline. Teacher asks questions and pupils transpose the ques-
tion to a statement which the teacher quickly writes on the black• 
board as Roman Numberal I, and the letters A-B, etc. P:apils fill in 
the details. 
SAMPLE OUTLINE: 
Teacher asks: ttWhat could happen to your characters while in 
these mountainous regions? 
I. The following events could happen: 
A. Storm 
1. 
B. Boulder breaks off the mountain side 
1. 
c. Summit reached 
1. ~----------------------------------------
D. Remains of se~ animals found 
1. 
E. Loss of leader 
1. 
F. Trail or path lost 
1. 
G. Enemies seen 
1. ------------------------------------~---------
H. Equipment lost, rope broke, pick dropped 
1. -------------------------------------
I 
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EXERCISE XVI 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your characters. Some of the following words can be used 
in describing any character in a story. 
DIRECTIONS: 
Find in Colurnnii an antonym for each word in 
Column I 
COLUMN I COLUMN II 
1. gentle • •••• keenness 
2. honest ••••• delight 
3. humane • •••• inhumane 
4. indifference ••••• morose 
5. industrious • •••• merciless 
6. irritation ••••• arnenabili ty 
7. kind • •••• disordered 
8. stubborness ••••• ungracious 
9. cheerful . ..... inactive 
10. methodical • •••• deceitful 
ASSIGNMENT: 
Write ten original sentences containing words from 
the list above. 
II 
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EXERCISE XVII 
Teacher: Let us work together today, and continue planning our 
story outline. Teacher asks questions and pupils transpose the ques-
tion to a statement which the teacher quidkly writes on the black-
board as Roman Numeral I, and the letters A-B, etc. Pupils fill in 
the details. 
SAMPLE OUTLINE: 
Teacher asks: 1'-'What do your characters think about while in 
these mountainous regions?tt 
I. My characters think while in these mountainous regions of 
~ The vast wilderness 
1. --------------------------------~---------
B:. Several thousand feet above sea level 
1. -------------------------------------------------
e. Barren, storm, swept rocks 
1. -------------------------------------------------
D. Experience of guide 
1----------------------------------------------------
E. Inexperience of guide 
1----------------------------------------------------
F. Clothing too warm for weather encountered 
1·---------------------------------------------------
G. Clothing too cool for weather encotmtered 
1. -----------------------------------------
70. 
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EXERCISE XVIII 
Aim: To promote the ability to write characteristic or 
emotional reactions of your subject in a story. 
Directions: 
Show your character's feelings by their remarks or 
thoughts. Read the stimulating phrases, clauses, and sentences 
below. Before writing your story complete the exercise below. 
Choose a word from the list, and place its number before the 
phrase, clause, or sentence which best expresses the charac-
teristics or feelings shown by your character. Use the remain-
ing words in original and informative sentences. Use your 
dictionary. 
WORD LIST 
1. determination 7. surprise 
2. loyalty 8. conviction 
3. relief 9. desperation 
4. anger 10. enthusiasm 
5. discouragement 11. initiative 
6. self-confidence 12. achievement 
•••••••••• Sometimes rocks and timbers were in his way • 
•••••••••• Buried deep in snow 
•••••••••• Terrible fear clutched at (his, her) heart • 
•••••••••• You have shown what sort of a hero you are, and I 
am proud of you • 
•••••••••• You have shown what sort of a coward you are, and I am 
ashamed of you • 
•••••••••• The path led into the dep dark forest. 
••••••••••The trail was steeper now and the air was cooler. 
••••••••••Legs ached with weariness 
•••••••••• Nothing else but blue sky, and far around on all 
sides the tops of snow-covered mountains 
' 
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EXERCISE XIX 
Teacher: Let us work together today, and continue planning our 
story outline. Teacher asks questions and pupils transpose the ques-
tions to a statement which the teacher quickly writes on the black-
board as Roman Numeral I, and the letters A*B, etc. Pupils fill in 
the details. 
SAMPLE OUTLINE: 
Teacher asks: 'J.What excitement could have happened to my 
characters in these mountainous regions?'t 
VI. Great excitement was felt by my characters in these regions 
k. Falling rocks 
1. -------------------------------------------------
B. Avalanche 
1. 
c. Treacherous snow 
1. 
D. Unexpected cracks 
1. 
E. Falls from dizzying heights 
1. 
F. Dangerous wild animals encountered 
1. 
Gr.. S.-ome members of the group lost 
1. 
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EXERCISE :XX 
!1m! To promote the ability to write the emotional reactions 
of a story character. 
The following is a sample outline of a story which divides itself 
naturally into four parts: 
I. Before a cavern is discovered 
A. 
--~-------------------------------1. ________________________________ __ 2. ________________________________ __ 
II. In the cavern before the first avalanche fell 
A .• ---=---------------------------------1. _______________________________ ___ 
2--------=--------~------~------~---III. In the cavern after the first avalanche fell 
A .• 
1. 
2. 
IV. At home after the rescue A .• ___________________________ _ 
1. ________________________________ ___ 
2. ____________________________ _ 
The words listed below may be used to describe your characters 
feelings, or the motives for his actions at different times in the 
story. Ntunber the words to match the difisions of the story. You 
may wish to use some words more than once. 
terror •. ........... '1) . ..... . fortitude •••••••• ,J) ••••••• 
anticipation •••••• 1l.&.J) ••• thankfulness ••••• ,J.&.4) ••• 
wonder •••••••••••• ,2) ••••••• common sense ••••• ,J) ••••••• 
gratitude ••••••••• ,j.&.4) ••• awe •••••••••••••• ,2) •...••• 
relief •••••••••••• ,J) ••••••• panic •••••••••••• ,)) ••••••• 
curiosity ••••••••• ,l.&.2) ••• selfishness •••••• ,l) ••••••• 
contrition •••••••• ,4) ••••••• hopelessness ••••• ,J) ••••••• (1) 
annoyance•••••••••••••••••••• 
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EXERCISE XXI 
Teacher: Let us work together today, and continue planning our 
story outline. Teacher asks questions and pupils transpose the ques-
tions to a statement which the teacher quickly writes on the black-
board as Roman Numeral I, and the letters A-B, etc. Pupils fill in 
the details. 
SAMPLE OUTLINE: 
Teacher asks: "What was the outcome of the story?": 
"l'II. The outcome of the story 
A. Climb completed before dark 
1. 
~. Climb not completed before dark. 
1. 
c. Luxuriant spot found 
1. 
D. Leader located 
1·-------------------------------------------------
E. Still breathing 
1. ------------------------------------------------
F. Strength, courage, and good sense of direction 
1. 
G. Scientist discovered 
1. 
H. Great book was written 
1. ------------------------------------------------
I. Great picture was painted 
1·--------------------------------------------------
74. 
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EXERCISE XXII 
Think: 
I am going to write a good story because I have a definite 
plan. I must not ramble. 
My story will contain three parts, namely: 
1. the beginning, or introduction 
2. the middle, or body 
3. the ending, or conclusion 
In the introduction I am going to set the stage for my 
story by: 
1. giving the time and place 
2. introducing the chief characters 
3. arousing the interes.t of my readers 
In the middle, or body of my story I am going to: 
1. give the main facts or thoughts 
2. prepare the way for the climax 
At the end of the story, I am going to: 
1. bring the story to a swift close 
2. avoid a long dra~~ out conclusion 
ASSIGNMENT: Write and complete your story on your chosen title 
within the next three days. 
When your story is completed, check it on the above 
mentioned points. 
--- - -- - - ----·--- -
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EXERCISES IN BIOGRAPHY 
Motivation: Show the one reel picture •songs of the Danu~•. 
Scenic background, a group of ballet dancers and music b.1 Mozart, 
Schubert and Strauss. Rental $1•50 per reel. Cinema, Inc., 
234 Clarendon Street, Boston, 16, Massachusetts. 
~: To increase awareness of the great persons of today and 
yesterday b.1 observing, reading, listening, and writing about them. 
EXERCISE I 
After the showing of the picture mentioned above, start a -class 
discussion by saying that composers like Mozart, S.chubert and Strauss 
have left us music that will never die. People for generations to 
come will love their music just as all the people who lived in 
their time and our time have enjoyed it. 
I. Teacher asks: 
I wonder what Eleanor Roosevelt likes in the line 
of music? How ma~ remember what our late President 
Franklin Roosevelt liked in the line of music? Yes, 
it was •Home on the Range". 
What do you suppose Douglas Mac Arthur bad for 
breakfast this morning? (Any reasonable contribution 
accepted). · 
How would you like to be Harry Truman? I heard 
our local announcer this morning, and he told how 
President Truman was going to spend the first day 
of his vacation at Key West in Florida. According 
to the radio announcer, the president was going to 
sleep late, get up and go for a swim, work a little 
while, take an afternoon nap. In fact, he knew every 
move the president was going to make that day. 
76. 
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I EXERCISE I (CONT.) 
II. Teacher finishes the discussion by innocently asking if 
the class supposes there is anyone in the world who does not know 
about such people as Mozart, Schubert, Strauss, Eleanor Roosevelt, 
Franklin Roosevelt, Douglas Mac Arthur, and President Truman. 
III • A:asignment: 
Bring in a list of ten names of people active 
in theater, sports, world news, artists, writers, 
musicians, or anyone whom they feel everyone knows, 
or should know. Choose any person by whom you have 
been greatly impressed in your newspaper or magazine 
reading, in your general reading; or on the radio, 
television, or any great person who may live right 
in your own community. 
EXERCISE II 
I. On the next day have your board space divided into sections 
with the headingss theater, sports, world news, artists, writers, 
musicians, miscellaneous. 
2. Have each pupil place on the board under the correct head-
ings the names of the two people (not already listed) on his own 
assignment. Continue this until each eighth grade pupil has added 
at least one contribution to the list. 
3. In each eighth grade class appoint three pe9ple to act as 
members of a committee to eliminate the unimportant names and to 
form at least four approved lists of twenty-five names each. At an 
after-school meeting the teacher and committee see that the selected 
names in the theater represent these or similar branches: 
In sports: 
English theater 
European drama 
Broadway 
Hollywood 
radio 
television 
tennis 
bowling 
baseball 
football 
basketball 
local 
drama. tics 
directors 
producers 
authors 
summer stock players 
billiards 
golf 
swimming 
hockey 
boxing 
78. 
In news: 
In music: 
EXERCISE II 
(CONT.) 
Enropean politics 
American politics 
science 
art 
medicine 
religion 
composers 
conductors 
pianists 
violinists 
opera stars 
literature 
exploration 
community 
announcers 
aviation 
jurists 
sopranos 
tenors 
bandleadera 
organists 
local talent 
After the committee and teacher have made out the approved list 
it should be mimeographed and given to the eighth grade classes. 
79. 
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EXERCISE III 
1. ~ive the class a mimeographed sheet which has been approved 
by the committee and the teacher. Read it over with the class. 
Assure the class that you highly approve of adding more names to 
this approved list as noted people turn up in the world from day to 
day. Add to this list from day to day throughout the year. 
2. Assignment:~ 
During the next six weeks, you are to elip 
pictures, magazine articles, newpaper clippings 
from your readings concerning any noted persons 
on your approved or selected biographical list. 
Emphasize the possibility of hearing about these 
people on the radio, or seeing them on television, 
or Pathe News at the movies. Jot down any notes 
you think worth while about any of these people 
during the next six weeks. Look for information 
on these noted people in the library, and in 
magazines such as: T~me, Readers Digest, Coronet, 
Saturday Evening Post, Look, Life, Weekly Readers, 
Current Events, Holiday, and any other magazine or 
newspaper which the class may recommend. 
so. 
EXERCISE IV 
Mimeograph enough of the following sheets for each individual 
in the eighth grade classes. Emphasize that this paper must be re-
ferred to daily during the six weeks assigned for biographical 
writing. Stress that while looking for information in all the places 
mentioned under exercise three notes should be taken according to 
the following divisions. 
Before any note taking be sure that the class understands that 
a biography is a true story in writing of the life or a real person 
including the actions and character of the person. It is easy to 
write one, but often it is hard to make it interesting, and very 
difficult to give a true and complete story. &orne biographers tell 
all the facts about their subject•s life; where he was born, what 
he did for a living, when he died; but fail to give a true idea of 
his real greatness. Let us think of biography as the record of human 
aspiration and achievement. 
****** J( J( J( )( )( **** 
A,ssignment: (Mimeographed sheets) 
Just as it was necessary to have a definite plan 
in order to write a story; it is also necessary to 
have a definite plan to write a biography. As you lis ... 
ten to your radio, watch your television, read your 
books, and magazines always keep alert to those names 
on your approved or selected biographical list. Jot 
down notes, but carefully organize them according 
to the following divisions before you write your 
finished biography. 
The life of anyone, be he prince or peasant, falls into several 
great divisions: 
1. ancestry 5. young manhood 
2. birth 6. young womanhood 
3. childhood 7. maturity 
4. early education 8. decline 
9. death 
~ \ 
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EXERCISE IV 
(CONT.) 
!he biographer should also tell: 
1. the achievements of his subject 
2. whether or not these achievements were permanent 
3. how significant these achievements were to their 
period 
4. how significant these achievements were to 
succeeding periods 
5. the outstanding qualities of the subject 
The biographer must remember in writing the life of his subject: 
1. to keep all his charities about him 
2. to keep his eyes and ears open 
3. to be kindhearted 
4. to be sympathetic, but not senti mental 
5. to write nothing that is untrue 
6. to write nothing that is doubting 
7. to entertainingly show the little failings of his 
subject that unites him with all men 
8. to select details that give vitality to his subject 
REFER TO THIS SHEET :EVERY DAY WHilE LOOKI NG FOR INFORfi'IATION 
ON YOUR BIOGRAPHICAL SUBJECT. 
==========~============================-~- --~-====================================~===--=-=-====== 
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EXERCISE V 
Biographical information may be secured in the following ways: 
1. letters 7. television 
2. conversations 8. journals 
3. diaries 9. dialogues 
4. correspondence 10. anecdotes 
5. newspapers 11. general repute 
6. radio 12. Who's Who 
Directions: 
Listed below are subjects about whom biographies are 
often written. In parentheses below place in which you 
would seek information upon the particular subject. Use 
the numbers above. Do not use more than three numbers. 
Sample: 
statesman ( 1,2,5) 
1. inventors ( ) 13. architects ( ) 
2. scientists ( ) 14. financiers { ) 
3. authors ( ) 15. militarists ( ) 
4. composers . ( ) 16. athletes ( ) 
5. lawyers "( ~ 17. actors ( ) 6. dentists ( 18. actresses ~ ) 7. artists ( l 19. jurists l 8. chemists ( 20. doctors ( 9. engineers ( 21. aviators ( 10. educators ( 22. journalists ~-11. publishers ( ~ 23. Popes ) 12. ministers ( 24. Cardinals ( ) 
An;I res12onse which is logical should be acce12ted. 
========~========================--=- =-~==========================~======== 
=------ - ----- ,-----,---,~c-==-=-=-=:-=== 
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EXERCISE VI 
Biographies are written for the following reasons: 
1. a desire to perpetuate the memory of one living 
2. a desire to perpetuate the memory of one dead 
3. the desire to teach others by way of example 
4. to reach beyond ones own life 
5. to share in the lives of others 
6. to teach a valuable lesson in: 
a. history g. art 
b. science h. business 
c. medicine i. law 
e. religion j. politics 
f. morality k. human relations 
Directions: 
Listed below are subjects about whom biographies 
are often written. In parentheses below place the reason 
which might have lead a biographer to write about his 
I , 
particular subject. Use both numbers and letters. 
Sample: 
statesman ( 1-j ) 
1. inventors ( ) 13. architects ( ) 
2. scientists ( ) 14. financiers { ) 
3. authors ( ) 15. militarists ~ ) 4. composers ( ) 16. athletes ) 
5. lawyers ( ) 17. actors ( ) 
6. dentists ( ) 18. actresses ( ) 
7. artists ( ) 19. jurists ( ) 
8. chemists ( ) 20. doctors ( ) 
9. engineers ( ) 21. aviators ( ) 
10. educators ~ ) 22. journalists ( ~ 11. publishers ~ 23. Popes ( 12. ministers ( 24. Cardinals ( ) 
Any response which is logical should be accepted. 
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EXERCISE VII 
When you have decided upon the biographical subject about whom 
you plan to write, refer to your notes on Exercise IV. Look under 
divisions of life. 
1. ancestry 
2. birth 
3. childhood 
4. early education 
Directions: 
1. If your subject were born in the United States, 
draw an interesting pictorial map showing the city, town, 
state, or territory. Draw the house in which your sub-
ject was born. Illustrate in pictures how your subject 
opent his early childhood. Show on your map the river, 
or brook in which he swam, fished, or upon which he 
skated. Show the fields and woods in which he walked, 
played, hunted, etc. Make your map tell an interesting 
story in pictures. 
2. If your subject were born in a foreign country, 
draw a pictorial map following the directions above. 
3. Make your map interesting and colorful worthy 
of a place on the display board. 
--==~-=-=---'-lt:-=-c====- =--=-=-:-:-=. =~~===-:-===-====co--==~=== 
EXERCISE VIII 
Motivation: 
Snow the motion picture ~Cheers for Miss Bishop•. 
This fine picture deals with the life, ideals, problems 
and joys of an American woman educator~ .Martha Scott, 
William Gargan and Edmund Gwenn make this one of the 
best releases available in 16mm, sound. 9 Reels--United 
Artists. Institutional Cinema Service Inc., 1560 Broad-
way, New York 19, New York. 
io motivate the selection of biographical subjects. 
As an exploratory device, films can be used to great ad-
vantage in suggesting to pupils possibilities for biow 
graphical subjects of s~ecial interest. 
Procedure: 
kfter the picture has been shown the teacher con-
ducts a general discussion using a series of such ques• 
tions as: 
1. Why was this biography writteni 
2. About whom is it written? 
3. How was the information for this biography 
secured? 
4. Who were the ancestors of your subject? 
5. Where were her ancestors born? 
6. What was the background of her ancestors? 
7. When was Miss Bishop born? What era? 
8. Where was she born? 
9. What characteristics were outstanding in her 
early childhood? 
10. Where did she receive her early education? 
11. Where did she receive her secondary education? 
12. What were some of the obstacles in Miss Bishopts 
path before she became principal? 
13. Upon reaching maturity what happened to Miss 
Bishop? 
14. What happened during her years of decline? 
15. How significant have Miss Bishop's achievements 
been to the period in which she lived? 
16. In what way is your own life affected by the 
achievements of a person like Miss Bishop? 
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EXERC;I:SE IX 
After a series of such questions as asked in yesterday's dis-
cussion, the pupils should be ready to face this problem: 
How is it possible to organize all the facts which 
we discussed about Miss Bishopts life into some kind of 
system? · 
How can related facts be grouped together? 
Procedure: 
Ax this point illustrations of an outline form can 
advantageously be provided by the teacher. If no previous 
instruction in outlining bas been given, the teacher sup-
plies the conceptual framework; the class, the details. 
Effective results have been obtained by the writer 
through group participation after a model skeleton out-
line bad been placed on the blackboard. 
~.eacher says: 
For a little over one week, we have been searching 
for information in various ways on some great person liv-
ing or dead who has made a great impression upon you. You 
have been following a regular from (E~ercise IV) which I 
hope you have found helpful in keeping your notes. 
Let us try to develop a plan today for the actual 
writing of our biography. An outline for writing is just 
as essential as an architectls plan is for a building. 
-
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EXERCISE IX 
(emiT.) 
T.eacbe,..: Assuming that you have all chosen some person about 
whom you wish to write, let us plan a sample outline together. The 
teacher supplies the Roman Numerals and Capital A's. The pupils add 
details through questions by the teacher .related to the topic. 
SAMPLE OUTLINE PLANNED BY GROUP: 
I. MY biography is being written for the following reasons: 
A. A desire to perpetuate the memory of one living 
B. To teach a valuable lesson in: 
1. history 
2. politics 
II. My biography is to be written about 
A. A statesman 
1. Congressman (name him) 
2. Foreign Ambassador (name him) 
III. I have found information 
A. General repute 
1. conversation (with whom} 
2. newspapers, journals (name them) 
3. radio (station, when, by whom) 
IV. My subject's ancestors were: 
1. Mother 
2. Father 
3. Other relatives 
V. These ancestors were born in: 
1. A,merica, city, tolfll, state. 
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EXERCISE X 
Procedure: Teacher distributes mimeographed copies of sample 
outline planned by the group on the preceding day. She also distrib-
utes the mimeographed outline blank below. 
Directions: Fill in the outline below using your sample outline 
for self help. Exercises v·, VI, and VII nay be of some help to you. 
I. 
A. 
B. 
. 1. 
2. 
II. 
A .• 
1. 
2. 
III. 
A,. 
1. 
2. 
3. 
IV. 
1. 
2. 
3. 
v. 
1. 
89. 
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EXERCISE XI 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your subject. Some of the following words can be used in 
describing any biographical subject. 
1. 
2. 
:3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Directions: 
Find in Column II an antonym for each word in 
Column I. 
COLUMN I COLUMN II 
animation ••••• warmness 
apprehension ••••• subdued 
assurance ••••• courageous 
austerity 
••••• inefficient 
boastfulness ••••• confidence 
brilliant ••••• miserly 
cowardice ••••• relieve 
generosity ••••• lifelessness 
efficient • •••• disparage 
embarrassment ••••• mistrust 
A-ssignment: 
Write ten original sentences containing words from 
the list above. 
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EXERCISE XII 
Aim: To promote the ability to write characteristic or emotional 
reactions of your subject in a biography. 
Directions: 
Show your subject1 s characteristics or feelings by their 
remarks or thoughts. Read the stimulating phrases, clauses, and 
sentences below. Before writing your biography complete the ex-
ercise below. Choose a word from the list, and place its number 
before the phrase, clause, or sentence which best expresses the 
characteristics or feelings shown by your subject. Use the re-
maining five words in original and informatlve sentences. Use 
your dictionary. 
WORD LIST 
1. sympathetic 6. energetic 
2. stubborness 7. insight 
3. fortitude 8. erratic 
4. loyalty 9. willingness 
5. untiring 10. administrative ability 
••••••• 
• • • • • • • 
• • • • • • • 
••••••• 
• • • • • • • 
He devoted years to study before any ideas of a new 
invention came to his mind. 
He bas made the world a more livable place • 
M· ~here is no success without loyalty,u he said • 
He built up a reputation for thoroughness and resource-
fulness and ability to handle men. 
He believed in the wisdom of never say-die spirit • 
ORIGINAL AND INFORMATIVE SENTENCES 
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EXERCISE XIII 
Distribute the following mimeographed sheet to help the pupils 
continue their search for information. 
Directions: 
Look in some of the profusely illustrated magazines 
such as: Look, Life, Coronet, Time, Holiday, etc. Search 
to find pictures which might help illustrate the follow-
ing questions. 
1. Did the subject of your biography come from a royal 
family? 
2. Did he come from a wealthy family? 
.3. Did he come from a poor family? 
4. Did he come from a professional family? 
Look in encyclopedias, books of knowledge,· and Who 1 s 
Who to find the year, month and day of your subject's birth. 
Was he born in any of the following eras? 
1. pioneer 
2. scientific age 
3 • machine age 
4. modern age 
9. Russia's 
5. literary age 
6. atomic age 
7. age of radiation 
8. America's rise to 1st World 
rise to 2nd World Power 
Power 
What characteristics were outstanding in your subjectfs 
early childhood? 
1. Did he have an unusual mind? 
2. Was he scholarly? 
3. Was he a poor student? 
4. Did he possess rugged determination? 
5. Did he show courage? 
What type of early education did he receive? 
1. Did he go to a little red school house? 
2. Did he receive his education at home? · 
.3. Did he attend a modern city school building? 
4. Did he attend a private school? 
5. Did he have a private tutor? 
92. 
- ----- --=-=-=·=-'---'-=fF----"-=---"---=--= --- -- ----. -=-=== ==tF==-==-· -=-=-=-=-
EXERCISE XIV 
Teacher: Let us work together today, and continue planning our 
biographical outline. The mimeographed sheet given you yesterday will 
help you answer ~ questions and fill in the sample outline. Teacher 
gives Roman Numerals and letter A. Pupils fill in the details. Teacher 
asks questions pertinent to the topics under Roman Numerals and A.'s • 
SAflllPLE OUTLINE: 
~I. My ancestors were: 
A. Poor 
1. Farmers 
VII. My subject was born 
A. Year, month, and day 
1. Modern era 
VIII. My subject's childhood 
A.. Country reared 
1. Number of miles from nearest city 
IX. My subject's outstanding characteristics in early childhood 
A,. Unusual mind 
1. Courage 
X. My subject received his early education in 
A. Li ttle red school house 
1. One room, eight grades, etc. 
XI. !y subject next attended 
A. Publ ic P~gh school 
1. Town state 
=~~-~~==~~==-=-~-==--=-~-====---~-~-~-=---~-~-~­"-=~-
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EXERCISE rf 
Procedure: Teacher distributes mimeographed copies of sample 
outline planned by_ the group on the preceding day. She also dis-
tributes the mimeographed blank outline below. 
Directions: Fill in the outline below using your sample outline 
for self help. 
VI. 
A. 
1. 
VII. 
A. 
1. 
VIII. 
A .. 
1. 
IX. 
A. 
1. 
x. 
A. 
1. 
XI. 
A .• 
· ' · .... 
1. 
-~-- -.~- ==========~====~~~~= 
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EXERCISE XVI 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your subject. Some of the following words can be used in 
describing any biographical subject. 
Directions: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Find in Column II an antonym for each word in 
Column I. 
COLUMN I COLUMN II 
gentle • •••• keenness 
honest ••••• delight 
humane ••••• inhuman 
indifference ••••• morose 
industrious • •••• merciless 
irritation ••••• amenability 
kind ••••• disordered 
stubborness ••••• ungracious 
cheerful • •••• inactive 
methodical • •••• deceitful 
A':Ssignment: 
Write ten original sentences containing words from 
the list above. 
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1 EXERCISE XVII 
A:im: T.o promote the ability to write characteristic or 
emotional reactions of your subject in a biography. 
Directions: 
Show your subjectts characteristics or feelings by their 
remarks or thoughts. Read the stimulating phrases, clauses, and 
sentences below. Before writing your biography complete the ex-
ercise below. Choose a word from the list, and place its number 
before the phrase, clause, or sentence which best expresses the 
characteristics or feelings shown by your subject. Use the re-
maining five words in original and informative sentences. Use 
your dictionary. 
WORD LIST 
1. disillusionment 6. tollerance 
2. meanness 7. irritation 
3. amiability 8. aspiration 
4. approval 9. efficient 
5. annoyance 10. austerity 
••••••• 
••••••• 
••••••• 
••••••• 
••••••• 
~~he road to success," he often said, ~is strewn with 
obstacles." 
He enjoyed mixing with crowds • 
"T.he odds were all against me, 11 he complained • 
Not only did he bring into closer communication two 
continents; he brought the heart of the peoples of 
those two continents together. 
She was the idol of the multitude • 
ORIGINAL AND INFORMATIVE SENTENCES 
( 
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EXERCISE XVIII 
Distribute the following mimeographed sheet to help the pupils 
continue their search for information. 
Directions: 
Look in some of the profusely illustrated magazines 
such as: Look, Life, Coronet, Time, Holiday, etc. Search 
to find pictures which might help illustrate the follow-
ing questions: 
What were some of the obstacles in your subjectrs path before 
receiving famei 
1. Was he poor? 
2. Did he lack education? 
.3. Did he constantly change employment? 
4. What were his physical handicaps, if any? 
a. blindness, deformities, incurable disease, etc. 
What happened to your subject upon reaching matttrity? 
1. Was he held in high esteem? (Prove it). 
2. Was he liked or disliked? (Prove it) • 
.3. Was he popular, or unpopular? 
4. Was it a happy period for him? Why? 
5. Was it an unhappy period for him? Why? 
6. Was he self•made? 
7. Was he a failure? 
8. Was he aided by dame fortune? 
9. Was he unaided by dame fortune? 
What happened during his years of decline? 
1. Did he live in great comfort during his old age? 
2. Did he live in poverty during his old age? 
.3. What joys repaid him? 
4. Did he serve as a model for all future time? 
5. D·id he return to private life? 
6. Was he a true patriot? 
? • Was he a hero? 
s. Was he a public defender? 
How did your subject die? 
1. Did he have an illness of long duration? 
2. Did he have an illness of short duration? 
l\ 
I 
I 
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EXERCISE XVIII 
(CONT.) 
3. Did death come suddenly? 
4. Did death come by accident? 
5. Did death come by suicide? 
6. Did he die of a broken heart? 
7. Was the broken heart caused by failure in experiment? 
How significant have your subject's achievements been to the 
period in which he lived? 
1. Did his experiments save lives? 
2. Did his experiments prevent disease? 
3. Did his work bring continents closer together? 
4. Did he open new paths through wilderness? 
5. Did he make way for countless generations to follow? 
6. Was he responsible for free education for all? 
7. Was be responsible for hospitals being built? 
8. Was he responsible for asylums being built? 
In what way is your own life affected b,y the achievements of 
your subject? 
1. Have his achievements made the world go around? 
2. Has life been made more comfortable? 
3. Has living become more luxurious? 
4. Is there closer relationships between nations? 
5. Is the United States a "·more perfect union"·? 
6. Has America become the leading and most powerful 
nation in the world? 
7. Has Russia beomce the second leading power in 
the world? 
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EXERCISE XIX 
Teacher: Let us work together today, and continue planning our 
biographical outline. The mimeographed sheet given you yesterday will 
help you answer my questions and fill in the sample outline. Teacher 
gives Roman Numerals and letter A. Pupils f:Hl in the details. Teacher 
asks questions pertinent to the topics under Roman Numerals and A1 s. 
SAMPLE OUTLINE: 
XII. S~me of the obstacles in my subject1 s path were 
A. Poverty 
1. Lack of money, food, clothing 
XIII. Upon reaching maturity moc subject was 
A~ Held in high esteem 
1. Self-made, liked, and popular 
XIV. During the years of decline m.y subject 
A4 Spent his old age in great comfort 
1. Se~1ed as a model for all future statesmen 
XV. MY subject died 
A. By accident 
1. Plane 
XVI. My subjectrs outstanding achievements 
A. World politics 
1. Foreign ambassador to 
XVII. My subject's achievements 
A. Brought continents closer together 
1. Peace treaties 
99. 
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EXERCISE XIX 
(CONT.) 
XVIII. The achievements of m:y subject have made m:y life 
A~ More luxurious 
1. Closer relationship between nations 
2. World trade 
3. America the most powerful nation of the world 
EXERCISE XX 
Procedure: Teacher distributes mimeographed copies of sample 
outline planned by the group on the preceding day. She also dis-
tributes the mimeographed blank outline below. 
Directions: Fill in the outline below using your sample outline 
for self help. 
XII. 
A,. 
1. 
XIII. 
A .• 
1. 
XIV. 
A. 
1. 
x:v. 
A. 
1. 
XVI. 
A. 
1. 
XVII. 
A. 
1. 
XVIII. 
A. 
1. 
II 
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EXERCISE XXI 
Aim: To promots the ability to write characteristic or 
emotional reactions of your subject in a biography. 
Directions: 
Show your subject's characteristics or feelings by their 
remarks or thoughts. Read the stimulating phrases, clauses, and 
sentences below. Before writing your biography complete the ex-
ercise below. Choose a word from the list, and place its number 
before the phrase, clause, or sentence which best expresses the 
characteristics or feelings shown by your subject. Use the re-
maining five words in original and informative sentences. Use 
your dictionary. 
WORD LIST 
1. superhwmn 6. surprising 
2. laziness 7. perseverance 
3. courage 8. industrious 
4. timidity 9. creativeness 
5. ingenuity 10. impudence 
••••••• 
••••••• 
••••••• 
••••••• 
••••••• 
off on one of the most adventurous quests a human being 
had ever embarked upon 
genius plus hard work 
who braved death that others might be spared 
Painters, poets, musicians---all artists must be 
imaginative to succeed, he thought. 
ltNature has ne.ny surprises, and I find great pleasure 
in pulling them out of the unknown,tt he said. 
ORIGINAL AND INFORMATIVE SENTENCES 
102. 
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EXERCISE XXII 
T.hink: 
Here is a m.n, woman, girl or boy. I have lived amongst 
them, talked with them, heard them, re~d about them, observed 
them, and now, I am going to try to draw a true portrait of 
my chosen subject. I possess a certain amount of evidence 
about my subject, and I am going to observe and organize 
these facts and present, and express my own general ideas 
about my subject. I shall follow the outlines prepared in pre-
vious exercises, and shall make every effort to give a true 
idea of my subjeetts real greatness. 
Assignment: 
Write and complete a biography of your chosen subject 
within the next three days. 
====~========--===========-=--='-·-· ··=======#===-=== 
EXERCISES 
IN 
DESCRIPTION OF PEOPLE 
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I. Motivation~ 
DESCRIPriON 
EXERCISE I 
Either the teacher or a very good reader 
(chosen beforehand b,y the teacher) reads the story 
ll:iJ: Remember Grandnatt by Claudett Colbert which was 
written in the Saturday Evening Post, March 25, 
1950. PP• 31, 127, 12S, 129, 130. 
In this article Claudet Colbert describes her 
grandmother by little descriptive touches inserted 
here and there throughout a most delightful story. 
It is an excellantly planned description including 
the most desirable examples of description of fea-
tures, form, dress, attitudes, habits, and general 
appearance, and type of personality. This is an 
excellent example for introducing the study of 
description of people. 
Read the story for class' enjoyment. T-ime: 
about thirty-five to forty minutes. 
104. 
-- -- ·-=---== 
EXERCISE II 
'lhtadher: 
We have five senses to help us observe the things 
and people around us. Do you think Claudette Colbert wrote 
a vivid and accurate description of her grandmother? 
(Discuss reasons why). . 
Descriptions of people are presented in two ways: 
sometimes there is a single long description, sometimes 
the person is described by little descriptive touches 
inserted here and there throughout th~ story~ 
Whieh method of description did Claudette Colbert 
use? Yes, the second. 
Teacher asks: 
1. What were some of the striking characteristic 
features Claudette Colbert noticed about her grandmother 
in the story? 
Teacher writes the word FEATURES on the blackboard. 
Lists words under features as quickly as the individuals in 
the class give tbam. 
2. What were the striking characteristics of her 
grandmother's form which the author noticed? 
Teacher writes the word ~ on the blackboard. 
Lists words under form as quickly as the individuals can give 
them. (Be sure to press all into action). 
3. What were the striking characteristics of her 
grandmother's dress which the author observed? 
~eacher writes the word DRESS on the blackboard. 
Lists words under dress as quickly as the individuals can give 
them. (Be sure to urge all to contribute). 
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EXERCISE II 
(CONT.) 
4. What were the striking characteristics of her 
grandmother's attitude which Miss Colbert observed? 
Teacher writes the word ATTITUDE on the blackboard. 
Lists words under attitude as quickly as the individuals give 
them. (Be sure to urge all to contribute). 
5. What habits did the author's grandmother possess? 
T_'eacher writes the word HABITS on the blackboard. 
Lists words under habits as quickly as the individuals give 
them. (Be sure that all are contributing). 
6. What general appearance did her grandmother make? 
Teacher wtites the word APPEARANCE on the blackboard? 
Lists words under appearance as quickly as the individuals give 
them. (Be sure that all are contributing). 
7. What type of personality did her grandmother possess? 
Teacher writes the word PERSONALITY on the bl ackboard. 
Lists words under personality as quickly as the individuals give 
them. (Be sure that all have made some effort to contribute). 
ASSIGNMENT: 
We could add to this list of words for the rest ~f the 
year and never cover all the words in our language that we 
could use to describe people and things that we see everyday. 
A,s you walk home from school today, or ride in the bus, 
or observe your parents and people who come to your home this 
evening; open your eyes and ears. Notice peoplers features, 
forma, dress, attitudes, habits, general appearance, type of 
personality, the way they walk, run,.drive, etc. Listen to 
their voices, note different odors associated with different 
people. Have descriptive words ready tomorrow. 
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EXERCISE III 
You have been observing people whom you have seen, and have been 
noting words that describe their features, forma, dress, attitudes, 
habits, general appearance, type of personality, the way they walk, 
talk, run, etc. 
Directions: 
Here is a chart. Fill in the different columns with 
descriptive words that you have noted from your observations, 
or from your reading. Add to this list from time to time. 
FACE NOSE MOUTH BROWS FOREHEAD EYES 
gaunt snub sensitive shaggy receding luminous 
haggard pug pinched arched broad glowing 
beautiful Roman ·full-lipped plucked arched radiant 
lovely Grecian sensuous bushy narrow stormy 
attractive aquiline tight sparse high azure 
interestj_ng broad dra1m trim wide sad 
honest long pinched straggly wrinkled somber 
kind sharp smirking thick intelligen smiling 
glowing pointed wide over-hangin cruel 
benign pert friendly dark cold 
These are some of the words that were given by the class. 
ASSIGNMENT: 
Look in magazines and find pictures which would illus-
trate the descriptive words given on your charts. 
Write a paragraph describing the above mentioned fea-
tures of someone whom you know, or have seen in the movies, 
comics, or in your daily travels. 
I 
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EXERCISE IV 
You have been observing people whom you :P..ave seen, and have been 
noting words that describe their features, forms, dress, attitudes, 
habits, general appearance, type of personality, the way they walk, 
talk, run, etc, 
Directions: 
EABS 
wide 
donkey 
huge 
tiny 
Here is a chart, Fill in the different columns with 
descriptive words that you have noted from your observations, 
or from your reading, Add to this list from time to time. 
CHEEKS SKIN HAIR VOICE 
rosy smooth stringy winning 
hollow soft curled soft 
full ruddy bobbed sweet 
round swarthy coarse melodious 
cauliflower chubby florid fine seldom loud 
flat dimpled pale kinky high pitched 
protruding puffy rough shiny low pitched 
pointed grimy golden nasal 
rounded freckled raven nagging 
outstanding fair, dark thick pleasing 
The words on the chart were among these listed py the class, 
ASSIGNMENT: 
Look in magazines and find pictures which would illus-
trate the descriptive words given on your chart, 
Write a paragraph describing the above mentioned fea-
tures of someone whom you know, or have seen in the movies, 
comics, or in your daily travels. 
108. 
EXERCISE V 
You have been observing people whom you have seen, and ba~e been 
noting words that describe their features, forms, dress, attitudes, 
habits, general appearance, type of personality, the way they walk, 
talk, run, etc. 
Directions: 
BUILD 
shapely 
robust 
slender 
wiry 
. Here is a chart. Fill in the different columns l'lith 
descriptive words that you have noted from your observations, 
or from your reading. Add to this list from time to time. 
IEGS SHOULDERS CHEST ARMS 
thin ihigh narrow ong 
well-shaped ~ramped broad short 
spindle ihumped hairy :tangling 
well-proportioned !broad full lllUScular 
corpulent bow-legged square athletic ~uny 
obese lanky !narrow barrelled ~lender 
stout scral'l1lY sloping hollow ~inewy 
rotund chubby bent shallow ~hubby 
stocky knock-knee rounded flat ~trong 
lanky fat ~ony well-formed ~ell-shaped 
The words on the chart were listed by the class. 
ASSIGN.MENT: 
Look in magazines and find pictures which would illus-
trate the descriptive words given on your chart. 
Write a paragraph describing the above mentioned fea-
tures of someone l'Thom you know, or have seen in the movies, 
comics, or in yonr daily travels. 
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EXERCISE VI 
You have been observing people whom you have seen, and have been 
noting words that describe their features, forms, dress, attitudes, 
habits, general appearance, type of personality, the way they walk, 
talk, run, etc. 
Directions: · 
DRESS 
fashionable 
feminine 
trim 
tidy 
dapper 
jaunty 
stylish 
gaudy 
tailored 
mannish 
Here is a chart. Fill in the different columns with 
descriptive words that you have noted from your observations, 
or from your reading. Add to this list from time to time. 
!ATTITUDES GENERAL APPEARANCE PERSONALITY 
keen attractive cheerful 
clever well-groomed sweet-tempered 
cynical dignified courteous 
pleasant revolting tolerant 
surly careless self-reliant 
disgruntled alluring conscientious 
polite repugnant considerate 
curt sloppy persefvering 
haughty charming energetic 
stately punctual 
The words on the chart were listed by the class. 
ASSIGNMENT: 
Look in magazines and find pictures which would illus- · 
trate the descriptive words given on your chart. 
Write a paragraph describing the above mentioned 
attitudes, personalities, etc. of someone l'i·hom you know, 
or have seen in the movies, comics, or in your daily travels. 
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EXERCISE VII 
You have collected much material for writing a character sketch 
or description of a person. You have been studying personal charac-
teristics; you have watched for gestures and mannerisms; you have 
watched the person's actions to discover his character. Pile this 
information up just as a contractor piles up his building blocks, 
lumber, nails, roofing, etc. Write it all down. Do not worry about 
an outline, yet. · 
Choose brisk, action verbs. Two hundred and fifty verbs can be 
used in place of said. Nearly that many can be substituted for walk. 
Make a list. (Consult your dictionary or thesaurus.) Herer:are some 
starters for said and walk. Add to the list from time to time. 
SAID SAID WALK WALK 
mumbled sidle 
exclaimed limp 
wheezed skid 
gasped lope 
snickered trot 
moaned scamper 
screamed creep 
grumbled skip 
howled stalk 
whimpered scurry 
cried 
blustered 
Can ~ou add to this list of ~stures and mannerisms? 
1. talks with her hands 11. 
2. rubs nose when puzzled 12. 
3. walks as if suffering from rheumatism 13. 
4. walks with a firm swinging step 14. ------------
5. ~alks with short, mincing steps 15. 
6. fusses with her bat 16. 
7. fusses with her hair 17. 
8. lS. 
9. 19. 
10. 20. ------------
\ 
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EXERCISE VIII 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your subject. Some of the following words can be used in 
describing any person. 
Directions: 
Find in Column II an antonym for each word in 
I 
Column I. 
I 
! 
COLUMN I COLUMN II 
1. malicious ••••• sincere 
2. indolent • •••• humiliated 
.3. arrogant • •••• charitable 
4. conceited • •••• meek 
5. hypocritical • •••• industrious 
ASSIGNMENT: 
Write five original sentences using the descriptive words 
I 
above. Use dictionary if necessary. 
I 
I 
I 
I 
I 
-
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EXE:RCISE IX 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your subject. Some of the following words can be used in 
describing any person. 
1. 
2. 
3. 
4. 
5. 
Directions: 
Find in Column II an antonym for each word in 
Column I. 
Column I Column II 
shyness • •••• intolerant 
lovable • •••• egoism 
modest • •••• brazen~ as 
humility • •••• vain 
merciful . ... •· hateful 
ASSIGNMENT: 
Write five original sentences using the descriptive words 
above. Use dictionary if necessary. 
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EXERCISE X 
If your writing is to be pleasing, your vocabulary should be 
large enough to add to the color and interest of what you wish to 
say about your subject. Some of the following words can be used in 
describing any person. 
1. 
2. 
3. 
4. 
5. 
Directions: 
Find in Colum~II an antonym for each word in 
Column I. 
COLUMN I COLUMN II 
modest 
• •••• deceitful 
gentle 
• •••• procrastinating 
reliable • •••• untidy 
hastening • •••• callous 
trim 
••••• smug 
ASSIGNMENT: 
Write five original sentences using the descriptive words 
above. Use dictionary if necessary. 
114. 
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EXERCISE XI 
Procedure: 
At this point illustrations of an outline form can 
advantageouSly be provided by the teacher. If no previous 
instruction in outlining has been given, the teacher sup• 
plies the conceptual framework; the class, the details. 
Effective results have been obtained by the writer 
through group participation after a model skeleton out-
line had been placed on the blackboard. 
Teacher: 
You have been observing poeple whom you have met 
and have been noting words that describe their features, 
forms, dress,attitudes, habits, general appearance, type 
of personality, the way they 1Rllk1 talk, run, etc. Would 
you like to organize all the descriptive words on your 
charts, the sentences and paragraphes your have been 
working on into some kind of system? Let us try to 
group related words and facts together. 
Let us try to develop a plan today for the actual 
writing of a description of a person. An outline for 
writing a description of a person is just as essential 
as an architect's plan for a building. Let us plan a sam-
ple descriptive outline together. The teacher writes the 
Numeral I, and the A.'s on the board. Class fills in details. 
115. 
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EXERCISE XI 
(CONT.) 
I. The striking characteristics of any person!.s features 
A. Face 
l.~unt 
2.hag~rd 
B. Nose 
1. long 
2. hooked 
c. Mouth 
1. tight 
2. drawn 
D. Brows 
1. stragglz 
2. thick 
E. Forehead 
1. narrow 
2. receding 
F. E;Ies 
1. cold 
2. cruel 
~. Ears 
1. hu~ 
2. :erotruding 
H. Cheeks 
1. hollow 
2. wrinkled 
I. Skin 
1. sallow 
2. swarthx 
J. Hair 
1. stringy 
2. straight 
II. The striking characteristics of any person's form 
A,. Bodily features 
B~. Voice 
1. co!!!Pla.ining 
2. high-pitched 
c. Build 
1. lankY 
2. wir:y 
D. Legs 
1. slender 
2. SCralfn! 
- - - - - - -- ---- ---- - - ---·- · ---- - ---- -- - -
EXERCISE XI 
(CONT.) 
K. Shoulders 
1. humped 
2. narrow 
F. Chest 
1. hollow 
2. shallow 
G;. Arms 
1. long 
2. bony 
III. The striking characteristics of any person's dress 
A. Fashionable 
1. smart 
2. feminine 
IV. The striking characteristics of any person's attitude 
1. keen 
2. clever 
3. smart 
~. The habits of apy person which are most striking 
1. actions 
2. speech 
3. manner 
4. poise 
VI. The general appearance of any person may be 
1. attractive 
2. well-groomed 
3. haughty 
4. dignified 
VI. The type of personality possessed by any person may be 
1. cheerful 
2. sweet-tempered 
3. sympathetic 
4. understanding 
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EXERCISE XII 
Procedure: Teacher distributes mimeographed copies of sample 
outline planned by the group on the preceding day. She also distri-
butes the mimeographed outline blank below. 
Directions: Fill in the outline below using your sample outline 
for self help. Prepare to write a description of some person whom 
you have been observing from day to day; or whom you have seen in the 
movies, in the comics, on television, or whom you have heard on the 
radio. Maybe you have read about some .character in a story who has 
impressed you a great deal. Make your description so interesting that 
you jake us all want to know your character personally just· .as 
Claudette Colbert made us ~nt to know her grandmother. 
I. 
k,. 
1. 
2. 
B. 
1. 
2. 
c. 
1. 
2. 
D. 
1. 
2. 
E. 
1. 
2. 
F. 
1. 
2. 
G. 
1. 
2. 
H. 
1. 
2. 
I. 
1. 
2. 
J . 
1. 
2. 
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EXERCISE XII 
(CONT.) 
II. 
k. 
B. 
1. 
2. 
c. 
1. 
2. 
D. 
1. 
2. 
E. 
1. 
2. 
F. 
1. 
2. 
G. 
1. 
2. 
III. 
A.,.. 
1. 
2. 
IV. 
A. 
1. 
v. 
A,. 
1. 
2. 
VI. 
1. 
2. 
3. 
VII. 
1. 
2. 
3. 
4. 
--
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EXERCISE XIII 
Directions: 
Read the stimulating phrases, clauses and sentences 
below. Choose a word from the list and place its number 
before the phrase, clause, or sentence which best portrays 
the characteristics or feelings shown by the person whom 
you wish to describe. Use the remaining five words in 
original and informative sentences. Use your dictionary. 
••••••• 
••••••• 
••••••• 
••••••• 
••••••• 
1. lovable 6. winsome 
2. malicious 7. smug 
.3. captivating 8. admirable 
4. envious 9;. sarcastic 
5. untidy 10. serious 
She is always cheerful and sweet-tempered in spite of 
adversities. 
She possesses magnetic personal qualities which endear 
her to all. 
I must carry myself with regal dignity, she thought • 
One of her eccentricities is a fondness for fashionable 
hats. 
She gazes in perplexity when I bring home poor marks • 
ORIGINAL SENTENCES 
120. 
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EXERCISE XIV 
Directions: 
Read the stimulating phrases, clauses and sentences 
below. Choose a word from the list and place its number 
before the phrase, clause, or sentence which best portrays 
the characteristics or feelings shown by the person whom 
you wish to describe. Use the remaining five words in 
original and informative sentences. Use your dictionary. 
••••••• 
••••••• 
••••••• 
••••••• 
••••••• 
1. genial 6. tactful 
2. deceitful 'l. humane 
3. gallant 8. conscientious 
4. modest 9. courteous 
5. considerate 10. refreshing 
Her manner makes everyone feel quite at ease • 
She was delightfully modest in her appearance 
She was always willing to respect other's opinions • 
She was enthusiastic and alive • 
Never fretful nor complaining her day's work was always 
done to perfection. 
ORIGINAL SENTENCES 
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EXERCISE XV 
Profusely illustrated magazines such as Holiday, Coronet, Life, 
Look, Saturday Evening Post, and the rotogravure sections of the 
Sunday newspapers contain abundant material for the alert teacher of 
English composition. 
Procedure: 
Place pictures of high interest value on the display board. 
Ask class to observe the picture o~ pictures that interest them 
most. 
Directions: 
Listed below are emotions portrayed in the pictures mounted on 
the display board today. Check the emotions you associate with the 
picture of pictures that interest you most. 
••••• affection • • • • • hate ••••• relaxation • •••• pride 
• • • • • aversion • • • • • protective • • • • • pity ••••• fear 
••••• attachment ••••• jollity ••••• anger ••••• jealousy 
••••• humility • • • • • love ••••• happiness ••••• elation 
••••• bitterness ••••• inferiority • • • • • pain ••••• disgust 
Does the person or persons whom you have been observing these 
past few weeks display any of the emotions listed? If so, write senw 
tences below using some of the words from the list above. 
122. 
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EXERCISE XVI 
'IIhink: 
Here is a man, woman, girl or boy. I have lived amongst 
them, talked with them, heard them, observed them, and now, 
I am going to try to draw a true picture of my chosen subject. 
I possess a certain amount of evidence about my subject, and 
I am going to observ.e and organize these facts and present, 
and express my own general ideas about my subject. I shall 
follow the outlines prepared in previous exercises, and shall 
make every effort to give a true picture of my subject. I 
hope that my reader will enjoy my subject as much as I en• 
joyed Claudette Colbertts description of her grandmother. 
ASSIGNMENT: 
Write a complete description of your chosen subject 
within the next three days. 
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